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Saksliste

I. Godkjenning av innkalling og saksliste
Il. Protokoll fra mgte 8. september 2016
1. Saker

FU 18/16 Karriereutvikling for ph.d.-kandidater

Innledning til diskusjon v/

Forsker Eivind Valen, Institutt for informatikk

Politisk redaktgr Frgy Gudbrandsen, Bergens Tidende

FU 19/16 Innfgring av fakultetsvise ph.d.-program ved UiB
Saksforelegg

FU 20/16 Kvalitetssikring for forskerutdanningen ved UiB
Saksforelegg

FU 21/16 Doktorgrad i utgvende og skapende kunst
Saksforelegg

IV. Orienteringer

a. |DBH-statistikk om forskerutdanningen 2015
Skriftlig

b. [Nye data om finansieringstrender
Rapport fra EUA.

c. |[Nyttige doktorverktgy
Bokomtale




Universitetets forskningsutvalg
Mgte 8 september 2016
12:30-15:30
Kollegierommet,
Muséplass 1
Protokoll

Til stede: Anne Lise Fimreite, Einar Thomassen, Berte-Elen Konow, Jarl Giske, Eyvind Rgdahl, Inger Hilde
Nordhus, Annelin Eriksen, Hilde M. Engjom, Camila Cimadamore Werthein, Hdkon Rangaard Nilsen, Cedrik
Lyngroth, Torjus Midtgarden (SVT), Maria Carme Torras Calvo,

Andre: Oddrun Samdal, Robert Bjerknes
Fra Forskningsadministrativ avdeling: Heidi A. Espedal, Bjgrn Einar Aas, Espen Dahle
I. Godkjenning av innkalling og saksliste
Sakslisten ble godkjent.

Il. Protokoll fra mgte 19. mai
Protokollen ble godkjent

lll. SAKER

FU 14/16 Bergen Forskningsstiftelse (BFS)
Direktgr ved Bergens forskningsstiftelse (BFS), Sveinung Hole, orienterte.
Presentasjonen er lagt her.

FU 15/16 Lagring og tilgjengeliggj@ring av forskningsdata. Orientering

Saksforelegg var sendt ut med sakslisten. Seniorradgiver Bjgrn Einar Aas orienterte og ga
en gir en kort redegjgrelse av grunnlaget for og noen av utfordringene knyttet til lagring
og tilgjengeliggjgring av forskningsdata.

Utvalget gjorde fglgende vedtak:

1. Det er et behov for en policy for tilgjengeliggj@ring, lagring og deling av
forskningsdata.

2. Forskningsutvalget ber om at det oppnevnes en hurtigarbeidende arbeidsgruppe
som kan kartlegge behov og fremme forslag til policy og retningslinjer for
tilgjengeliggjgring, lagring og deling av forskningsdata og laeringsobjekter

3. Saken oversendes Utvalget for infrastruktur for videre behandling.

FU 16/16 | Status ekstern finansiering

Saksforelegg og vedlegg var utsendt med saksliste.

Saken ble opprinnelig lagt frem for utvalget i mgtet 19. mai 2016 (FU-sak13/16)..
Utvalgets behandling av saken ble da utsatt til mgtet i september. | mellomtiden er
saken etter oppdateringer lagt frem for Universitetsstyret i mgte 25 august 2016.
Universitetsstyrets dokumenter i saken ble lagt frem for utvalget.

Saken ble lagt frem for utvalget til drgfting.

FU 17/16 | Exitsurvey til ph.d.-kandidatene etter endt studium
Saksforelegg var utsendt med sakslisten. Avdelingsdirekt@r Heidi Annette Espedal
orienterte.



http://www.uib.no/sites/w3.uib.no/files/attachments/uib_fu_bfs_080916_handout_sendt_220916_0.pdf
http://www.uib.no/sites/w3.uib.no/files/attachments/3000_tilgjengeliggjoring_av_forskningdata.pdf
http://www.uib.no/sites/w3.uib.no/files/attachments/4000_ekstern_finansiering.pdf
http://www.uib.no/sites/w3.uib.no/files/attachments/4010_ekstern_finansiering-ust.pdf
http://www.uib.no/sites/w3.uib.no/files/attachments/5000_exitsurvey.pdf

Saken ble lagt frem for utvalget til drgfting.
Utvalget slutte seg til arbeidet med en exitsurvey.

Utvalget tok til orde for at det bgr opprettes en referansegruppe med deltagelse av
kandidater/gruppe B.

IV. Orienteringer

a.

Forskerlinjene

Prorektor orienterte. Forskningsradet gir stgtte til stgtte tiltak som likner forskerlinje innenfor flere
fag, slik at lovende studenter kan starte forskerutdanning tidlig. Det er igangsatt et pilotprosjekt
med forskerlinjeordning i rettsvitenskap/jus. Professor Jgrn @yrehagen Sunde er oppnevnt som
kontaktperson for forskerlinjepiloten, og vil bli invitert til & gi en orientering i utvalget.

Handlingsplaner for internasjonalisering og forskerutdanning

Avdelingsdirektgr Heidi A. Espedal orienterte.

Exitsurvey og kvalitetssikring er det umiddelbare tiltak som fglger opp den nye handlingsplanen for
forskerutdanning. For denne planen skal det det gjennomfgres oppfglgingsbesgk til fakultetene for
jul.

Handlingsplanen for internasjonalisering er under oversettelse til engelsk.

Det forventes at tiltakene i handlingsplanene vil bli synliggjort i forbindelse med budsjettene for de
kommende ar.

Infrastruktur —UST-sak
Vedlegg var utsendt med sakslisten

"Writing Strategy Papers for H2020 WP and the next EU framework program”
Vedlegg var utsendt med sakslisten

Eventuelt
Ingen saker.



http://www.uib.no/sites/w3.uib.no/files/attachments/or_-_1_infrastruktur-_orientering.pdf
http://www.uib.no/sites/w3.uib.no/files/attachments/or_-_2_euworkshop.pdf

Utvalg: Forskningsutvalget Dato: 10.11.16

FU-sak: 19/16 Arkivsaknr.:

Innfgring av fakultetsvise ph.d.-program ved UiB

Innledning

Innfgring av fakultetsvise ph.d.-program ved UiB ma ses i sammen med FU-sak 20/16 om
Kvalitetssikringssystem for forskerutdanningen ved UiB. Begge saker dreier seg om endringer knyttet
til UiBs ph.d.-program, og begge saker peker pa behov for utredning som grunnlag for nye lgsninger
og tiltak. Dette forelegget munner ut i et forslag om at Universitetsledelsen oppnevner en
arbeidsgruppe for a utrede og komme med Igsningsforslag til fakultetsvise ph.d.-program.

Om UiBs ph.d.-program

Ved UiB har man ett ph.d.-program hvor forskerutdanningen ved de ulike fakultetene og disiplinene
er organisert. Dette programmet styres av en forskrift, og styret ved UiB har det overordnete
ansvaret for ph.d.-utdanningen. Ansvaret for gjennomfgringen av ph.d.-utdanningen er delegert til
fakultetene. Forskningsadministrativ avdeling har hovedansvar for a koordinere forskerutdanningen
ved UiB.

Programstrukturen for forskerutdanningen ved UiB er unik for breddeuniversitetene. Ved UiO, NTNU
og UiT har man flere ph.d.-program innenfor samme institusjon. Disse er enten organisert med basis i
organisasjonsstrukturen ved at de er tilknyttet et fakultet (UiO, UiT), eller at programmene fglger en
vitenskapsdisiplin eller forskningstematikk (NTNU).

UiBs organisering av forskerutdanningen i ett program er i utakt med sentrale forskrifter som
Studiekvalitetsforskriften og Studietilsynsforskriften. | disse forskriftene har programbegrepet et gitt
innhold som legger fgringer pa organisering, styring og kvalitetssikring. For universitetsakkreditering
sier forskriften at laerestedet skal ha minst fire doktorgradsstudier eller program. | disse forskriftene
legger man til grunn en naermere avgrensing av studiet enn det som er tilfellet for UiBs
forskerutdanning. Programbegrepet brukes ogsa i utforming av kvalitetssikringssystem i nevnte
forskrifter.

Ordningen med ett ph.d.-program har enkelte utfordringer med hensyn til styring, ansvar,
hjemmelgrunnlag og fastsetting av regler samt kvalitetssikring:

e Forskriften delegerer myndighet til fakultetene innenfor flere omrader. Praksisen for
hvordan slike fakultetsspesifikke regler og ordninger nedtegnes og etterfglges varierer
mellom fakultetene.



e Det varierer ogsa hvilke organer og personer pa fakultetene som er ansvarlig for
gjennomfgring av fakultets forskerutdanning.

e Ph.d.-programmet ved UiB har ett felles laeringsutbytte for alle kandidatene, og fakultetene
har ikke anledning til & spesifisere dette naermere for sine fagfelt.

e Ph.d.-programmet ved UiB har ikke et formalisert kvalitetssikringssystem, og ansvarslinjene
for kvalitetssikring er derfor uklare. Det finnes heller ikke en ordning med periodiske
programevalueringer.

For a lgse disse utfordringene bgr styret ved UiB vurdere a innfgre fakultetsbaserte ph.d.-program.
Dette vil primaert vaere en organisatorisk endring. Ved a opprette fakultetsbaserte ph.d.-program vil
hvert program fa en programleder, et styre og en programplan hvor programspesifikke regler kan
forankres. Styret og leder av programmet kan veaere knyttet til allerede etablerte strukturer og
posisjoner slik som forsknings/forskerutdanningsutvalg og prodekan. Laeringsutbytte for hvert
program vil angis av programplanen og kan videreutvikles av fakultetet. Man vil ogsa fa en mer
avgrenset enhet for programevalueringer. Dette vil bidra til lettere a kunne avdekke
kvalitetsutfordringer, samt ansvarliggjgre programleder og programstyre for a Igse slike utfordringer.

Den nye strukturen skal ikke fgre til avgrensede fakultetvise ph.d.-program med et spesifisert faglig
innhold. Ph.d.-programmene skal ikke kunne legge begrensninger pa tverrfaglig og tverrfakultzer
ph.d.-utdanning.

Avdelingsdirektgrens kommentarer

UiB har siden innfgringen av ph.d.-graden organisert forskerutdanningen i ett ph.d.-program. Lov og
regelutvikling pa omradet gjgr at universitetet ma utrede om denne ordningen er hensiktsmessig og
vurdere nye Igsninger. Universitetet bgr derfor utrede en Igsning om 3 innfgre fakultetsspesifikke
ph.d.-program. En slik utredning ma se pa Igsninger for endring av forskrift og se pa delegasjon av
ansvar til fakultetsnivaet. Hvis en slik Igsning velges ma det ogsa utvikles en mal for programplan.

En av arsakene til at forskerutdanningen ved UiB ble organisert i ett ph.d.-program var for a bidra til
tverrfaglige ph.d.-prosjekt og forskerskoler. Det er viktig at denne kvaliteten beholdes hvis
universitetet innfgrer fakultetsvise ph.d.-program.

Avdelingsdirektgren foreslar at universitetsledelsen oppnevner en arbeidsgruppe for a utrede saken
videre og komme med konkrete forslag til giennomfgring i Igpet av varsemesteret 2017.

Forslag til vedtak

Forskningsutvalget anbefaler at Universitetsledelsen oppnevner en arbeidsgruppe for a utrede og
komme med Igsningsforslag til fakultetsvise ph.d.-program.

3.11.16 Espen Dahle



Utvalg: Forskningsutvalget Dato: 10.11.16

FU-sak: 20/16 Arkivsaknr.:

Kvalitetssikringssystem for forskerutdanningen ved UiB

Innledning

Utvikling av et kvalitetssikringssystem for forskerutdanningen ved UiB ma ses i sammenheng med FU-
sak 19/16 Innfgring av fakultetsvise ph.d.-program ved UiB. Begge saker dreier seg om endringer
knyttet til UiBs ph.d.-program, og begge saker peker pa behov for utredning som grunnlag for nye
Igsninger og tiltak. Dette forelegget munner ut i et forslag om at Universitetsledelsen oppnevner en
arbeidsgruppe som utreder en videreutvikling og formalisering av kvalitetssikringssystemet for
forskerutdanningen ved UiB. Dette er den samme arbeidsgruppen som i sak 19/16.

Kvalitetssikring av UiBs forskerutdanning

UiB har gode mekanismer for &8 dokumentere kvaliteten i utdanningen og rapportere denne til
institusjonsledelsen. Den kunnskapen som finnes om ph.d.-programmet ved Universitetet i Bergen
tilsier at utdanningskvaliteten er god.

Kvalitetssikringen ved Forskerutdanningen ved Universitetet i Bergen ble i 2013 revidert av NOKUT.
NOKUT fant at systemet var tilfredsstillende. Selv om UiB har gode innarbeidete ordninger for a
dokumentere og rapportere utdanningskvalitet, og selv om ansvaret for forskerutdanningen er
nedfelt i ph.d.-forskriften, er ikke dette formalisert gjiennom et eget kvalitetssikringssystem. NOKUTS
sakkyndige komité kom i evalueringsrapporten med fglgende anbefaling:

Universitetet bgr se pa om ikke kvalitetssikringssystemet ogsa formelt bgr omfatte ph.d.-
utdanningen (tredje syklus). Nar bl.a. emneevaluering og forskerutdanningsmelding allerede
ligger inne som krav, fortoner det seg naerliggende a integrere forskerutdanningen i et samlet
kvalitetssikringssystem

Kunnskapsdepartementet har hgsten 2016 utstedt en revidert studiekvalitetsforskrift og sendt
forslag til ny studietilsynsforskrift pa hgring. Begge disse forskriftene legger fgringer pa formalet,
oppbygningen og ledelsesforankringen til UH-institusjonenes kvalitetssikringssystem. Dette er derfor
et gunstig tidspunkt for a videreutvikle og formalisere kvalitetssikringssystemet til
forskerutdanningen ved UiB.

Kravene til et kvalitetssikringssystem er nedfelt i Studiekvalitetsforskriften og Studietilsynsforskriften.
Revidert studiekvalitetsforskrift, § 2-1. Krav til systematisk kvalitetsarbeid:

Universiteter og hgyskoler skal ivareta ansvaret for kvaliteten i utdanningen gjennom
systematisk kvalitetsarbeid som sikrer og bidrar til & utvikle kvaliteten i



studietilbudene. Videre skal institusjonene legge til rette for lgpende utvikling av
utdanningskvaliteten, kunne avdekke sviktende kvalitet i studietilbudene og sikre
tilfredsstillende dokumentasjon av kvalitetsarbeidet. Institusjonene skal kvalitetssikre
alle forhold som har betydning for studiekvaliteten, fra informasjon overfor mulige
sgkere til avsluttet utdanning.!

Utkast til ny Studietilsynsforskrift: Utdrag fra § 4-1. Krav til systematisk kvalitetsarbeid:
(1) Grunnlag for kvalitetsarbeidet
a) Institusjonen skal sikre og utvikle kvaliteten i sine studier gjennom et system for
kvalitetssikring.
b) Institusjonen skal ha en strategi for 4 sikre og utvikle utdanningskvalitet. ...
d) Kvalitetsarbeidet skal dekke alle vesentlige omrader av betydning for kvaliteten pa
studentenes leeringsutbytte og veere forankret i institusjonens strategi for
utdanningskvalitet. Kvalitetsarbeidet skal vaere forankret i institusjonens styre og
ledelse pa alle nivaer og fremme en kvalitetskultur blant ansatte og studenter.
(2) Gjennomfgring av kvalitetsarbeidet
a) Institusjonen skal systematisk innhente informasjon fra relevante kilder for 8 kunne
vurdere kvaliteten i alle studier.
b) Institusjoner med fullmakt til & akkreditere studier skal sikre at nye studier
oppfyller nasjonale og eventuelle institusjonsspesifike krav. Alle institusjoner skal
jevnlig kontrollere om studiene oppfyller de nasjonale og eventuelle
institusjonsspesifikke krav.
¢) Kunnskap fra kvalitetsarbeidet skal brukes til a utvikle kvaliteten i studiene og
avdekke eventuelt sviktende kvalitet. Sviktende kvalitet skal rettes opp innen rimelig
tid. ...2

Saken vil videre ta for seg dagens ordning og hvilke endringer som ma gjgres for at
forskerutdanningen skal ha et kvalitetssikringssystem som er i trad med de nye forskriftene.

Dagens ordning for kvalitetssikring:

Dagens ordning for kvalitetssikring plasserer ansvaret for kvaliteten i forskerutdanningen, angir
prosedyrer for rapportering og mekanismer for a innhente dokumentasjon om utdanningskvalitet.
Det mest sentrale dokumentet i kvalitetssikringen av forskerutdanningen er ph.d.-forskriften:

Forskriften angir de regler, standarder og prosedyrer som ligger til grunn for blant annet
kvalitetssikringen av forskerutdanningen ved UiB. Disse fglger studielgpet til ph.d.-kandidaten fra
opptak til disputas og kreering. Den plasserer ogsa ansvaret for forskerutdanningen:

Styret ved UiB har det overordnete ansvaret for forskerutdanningen. Ansvaret for
giennomfgringen av ph.d.-utdanningen er delegert til fakultetene innenfor deres respektive
fagomrader. Ansvaret for koordinering av tverrfaglig og tverrfakultaer ph.d.-utdanning skal
ivaretas av et vertsfakultet.

Foruten styret har Forskningsutvalget en rolle i kvalitetsarbeidet. Forskningsutvalget ledes av
prorektor, og er radgivende organ for styret i saker som omhandler forskerutdanningen.

! Forskrift om endring i studiekvalitetsforskriften, https://lovdata.no/dokument/LTI/forskrift/2016-06-24-794

2 Utkast til ny Studietilsynsforskrift
http://www.nokut.no/Documents/NOKUT/Artikkelbibliotek/Norsk_utdanning/H%c3%b8ringer/Sammenligning
_ny_og_gammel_forskrift.pdf



Ansvaret for det operative kvalitetsarbeidet er lagt til de respektive organisasjonsnivaene som styres
av: rektor, dekaner og ledere for grunnenhetene i den ordinzere ledelseslinjen ved UiB.

Rapportering og dokumentasjon av studiekvalitet med dagens ordning:

Som en del av kvalitetssikringen innhenter forskerutdanningen ved UiB dokumentasjon om studiet
som rapporteres i ledelseslinjen. Pa bakgrunn av blant annet denne dokumentasjonen og
rapporteringen blir kvalitetsforbedrende tiltak planlagt, utfgrt og rapportert.

Kvalitetssikring av forskerutdanningen: elementer

Arsrapport:

Den arlige resultatinnrapporteringen fra forskerutdanningen er lagt til arsrapporten som blir
forelagt styret. Her rapporters blant annet data om disputaser, kandidater og giennomstrgmning
samt beretning om gjennomfgrte tiltak og planer for forskerutdanningen.
Forskerutdanningsmeldingen:

Organisasjonen rapporterer til styret arlig giennom forskerutdanningsmeldingen. Som en del av
grunnlagsmaterialet for denne rapporten, utarbeider fakultetene egne
forskerutdanningsmeldinger etter mal og bestilling gitt av universitetsdirektgren.
Framdriftsrapport:

| Igpet av avtaleperioden skal ph.d.-kandidaten og hovedveileder, hvert ar levere separate
skriftlige rapporter om framdriften av ph.d.-utdanningen. Rapportene skal sendes til og
godkjennes av fakultetet eller av andre enheter som fakultetet har delegert dette til. |
framdriftsrapporten for kandidatene er det ogsa survey-spgrsmal om programtilfredshet. Disse
dataene kan aggregeres og behandles pa fakultet og universitetsniva.

Midtveisevaluering:

Hver ph.d.-kandidat skal giennomga en midtveisevaluering. Fakultetet bestemmer tidspunkt og
form og kan gi alminnelige retningslinjer. Som hovedregel skal midtveisevalueringen inkludere
faglige innspill fra forskere innenfor ph.d.-kandidatens eget fagfelt og/eller tilgrensende fagfelt.
Midtveisevalueringen har som hovedformal a hjelpe ph.d.-kandidaten, ved a identifisere forhold
som medfgrer risiko for at prosjektet stanser opp eller blir forsinket, samt a gi innspill som kan gke
kvaliteten i arbeidet. Fakultet, veileder(e) og ph.d.-kandidat plikter a aktivt fglge opp.
Emneevalueringer og kvalitetssikring av opplaeringsdelen:

Fakultetene skal kvalitetssikre emnene i ph.d.-utdanningens opplaeringsdel i trad med
retningslinjene for kvalitetssikring av emner pa bachelor- og masterniva.

Vurdering av dagens ordning og behov for revidering:

Selv om det finnes faste rutiner for kvalitetssikring av forskerutdanningen, har ikke denne veert
omfattet av det formelle kvalitetssikringssystemet for utdanningen ved UiB. De
kvalitetssikringselementene som er presentert ovenfor har derfor ikke veert formalisert og
styregodkjent som kvalitetssikringssystem. | henhold til bade Universitets og hgyskoleloven, revidert
studiekvalitetsforskrift og ny studietilsynsforskrift er institusjonene forpliktet til 4 ha et
kvalitetssikringssystem for gradsstudiene. Det er derfor ngdvendig at forskerutdanningen far
formalisert og ledelsesgodkjent dette.

Forskriftene som omhandler kvalitetssikring forholder seg til avgrensete studieprogram. Det er derfor
gnskelig at de sentrale enhetene i kvalitetssikringssystemet er avgrensete ph.d.-program. Ansvaret
for kvalitetssikringen av det enkelte studieprogram vil da veere klart plassert.



Kvalitetssikringen av forskerutdanningen mangler periodiske programevalueringer. Dette elementet
er nedfelt i Studiekvalitetsforskriften og Studietilsynsforskriften. | og med at forskerutdanningen ikke
har vaert oppdelt i avgrensete ph.d.-program ville en programevaluering enten matte vaere svaert
omfattende eller bare gi overordnet informasjon og vurderinger av programkvalitet. Ved a innfgre
avgrensete programmer vil periodiske programevalueringer kunne gi en verdifull tilbakemelding til
fakultetene og fagmiljgene.

Studiekvalitetsforskriften stiller omfattende krav til dokumentasjonsinnhenting. Forskerutdanningen
har behov for bedre informasjon om kandidatenes helhetlige evaluering av studiet. Det er derfor
planlagt & utvikle en exitsurvey for kandidater som nylig har oppnadd ph.d.-graden. Denne surveyen
bgr innga i kvalitetssikringssystemet. Likeledes mangler UiB informasjon om tidligere ph.d.-
kandidaters karriere og nytte av forskerutdanningen. | handlingsplanen for forskerutdanningen er et
av de planlagte tiltakene en alumnisurvey. Dette bgr ogsa innbefattes i et kvalitetssikringssystem.
Begge disse tiltakene er planlagt utfgrt av FA. UiB bgr ogsa vurdere om det bgr innfgres obligatorisk
plagiatkontroll av doktorgradsavhandlinger ved alle fakulteter.

Avdelingsdirektgrens kommentarer

Hovedkomponentene i et kvalitetssikringssystem for forskerutdanningen eksisterer allerede pa UiB.
Det er like fullt et behov for at kvalitetssikringssystemet formaliseres og at et nytt system er i trad
med regelutviklingen pa omrade. Et velutviklet kvalitetssikringssystem vil gi et bedre datagrunnlag
som ledelse og fagfolk kan bruke til a forbedre forskerutdanningen. Det vil ogsa vaere en fordel ved
fremtidige NOKUT-revisjoner. Avdelingsdirektgren vil anbefale at denne saken utredes videre bade
med hensyn til forskriftsendringene pa omradet og en eventuell videreutvikling av
kvalitetssikringssystemet for de gvrige studiene pa UiB. | dette arbeidet er det viktig at
kvalitetssikringssystemet fremstar som effektivt og formalstjenlig slik at det ikke resulterer i
ungdvendig dokumentasjon og rapportering. Arbeidsgruppen som er foreslatt opprettet for a utrede
fakultetsvise ph.d.-program bgr ogsa utrede et forslag til kvalitetssikringssystem for
forskerutdanningen. Universitetsstyret bgr fa presentert en sak om a vedta et kvalitetssikringssystem
for forskerutdanningen ved UiB varen 2017.

Forslag til vedtak:

Forskningsutvalget anbefaler at Universitetsledelsen oppnevner en arbeidsgruppe som utreder en
videreutvikling og formalisering av kvalitetssikringssystemet for forskerutdanningen ved UiB og avgir
en rapport innen utgangen av varsemesteret 2017.

03.11.16 Espen Dahle



Utvalg: Forskningsutvalget Dato:10.11.16

FU-sak: 21/16 Arkivsaknr.:

Doktorgrad i utgvende og skapende kunst

Innledning

Kunnskapsdepartementet (KD) har bestemt at det skal opprettes en egen doktorgrad i kunstnerisk
utvikling. Dette fremkommer av brev av 31. oktober fra KD til Universitets- og hggskoleradet (UHR).
Departementet gnsker dialog med fagmiljgene om hva doktorgraden skal hete og hvordan den kan
etableres.

Virksomhetsoverdragelse av KHiB til UiB ble vedtatt av Kongen i statsrad 17.06.2016, etter
utredninger i to faser og anbefalinger fra bade KHiB og UiB sine styrer. Et nytt Fakultet for kunst,
musikk og design, som blir opprettet fra 01.01.2017, vil omfatte den navaerende faglige virksomhet
ved KHiB og Griegakademiet. Med bakgrunn i universitets- og hggskolelovens sidestilling av
kunstnerisk utviklingsarbeid og forskning var et av premissene som ble satt for
virksomhetsoverdragelsen, at det blir etablert en ph.d.-utdanning i utgvende og skapende kunst ved
det nye fakultetet. Doktorgradsutdanningen er planlagt innenfor fagomradet kunst.

| denne saken vil bakgrunnen for & opprette en ny ph.d.-utdanning bli gjort rede for.
Kunstutdanningene i Norge har ikke hatt doktorgradsutdanning, men har siden 2003 hatt en felles
tredjesyklusutdanning i form av et stipendiatprogram. Dette programmet er plassert i Niva 8: Ph.d.
(3. syklus) i det nasjonale kvalifikasjonsrammeverket for livslang laering (NKR), men
stipendiatprogrammet har ikke hatt fullmakt til a gi ph.d.-graden.

Kunstutdanningene i Norge, Stipendiatprogrammet og arbeidet for 3 utvikle en ph.d.-utdanning

@nsket om & bygge opp en ph.d.-utdanning innen utgvende og skapende kunst har kommet til
uttrykk ved de aktuelle institusjonene siden siste del av 1990-tallet, bl.a. som en fglge av fokus pa
kunstnerisk utviklingsarbeid, oppgradering av utdanningen og tilpasning til bachelor- og
masterstrukturen.

Kunstnerisk utviklingsarbeid og forskning har vaert konsekvent sidestilt i Lov om hgyere utdanning
siden 1995. Nasjonalt kvalifikasjonsrammeverk sidestiller giennomfgrt og godkjent
Stipendiatprogram med gvrig 3. syklusutdanning, og szerlige kunstneriske krav er spesifisert i NKR der
det er ngdvendig. Kunstnerisk og vitenskapelig kompetanse er sidestilt i Forskrift om opprykk og



ansettelse, og likeledes er kunstneriske stipendiatprogram sidestilt med doktorgradsprogram i
forskrifter fra KD og NOKUT om grader og institusjonsakkreditering.

Stipendiatprogrammet ble opprettet i 2003 av daveerende Utdannings- og forskningsdepartementet,
pa grunnlag av en utredning gjort av KHiB, Kunsthggskolen i Oslo (KHiO) og Norges musikkhggskole
(NMH). Utredningen ble bestilt og finansiert av departementet. Stipendiatprogrammet ble etablert
etter mgnster fra andre organiserte doktorgradsprogrammer, men med krav til kunstnerisk resultat
pa hgyt niva. Programmet ble etablert uten tilknytning til en grad. De tilknyttede fagmiljgene til
Stipendiatprogrammet sa dette som en midlertidig pragmatisk lgsning, men ikke tilfredsstillende pa
sikt, og har i de senere arene arbeidet malrettet for at kunstnerisk tredjesyklusutdanning skal vaere
gradsgivende.

Strukturen til Stipendiatprogrammet er saledes parallell til andre norske ph.d.-utdanninger.
Programmet er 3-arig, det har en opplaeringsdel pa 30 studiepoeng, stipendiaten far tildelt en
veileder prosjektet og dette arbeidet skal bedgmmes av en bedgmmelseskomité.
Stipendiatprogrammet har ogsa en offentlig disputas som avsluttende prgve. | dag er seks
fagomrader inne i Stipendiatprogrammet:

Arkitektur
Design

Film

Visuell kunst
Musikk
Scenekunst

Stipendiatprogrammet er organisert gjennom Program for kunstnerisk utviklingsarbeid, som er et §
1-4-4 foretak, og har norske UH-institusjoner med kunstutdanninger som medlemmer.
Stipendiatprogrammet fungerer bade som en finansieringskilde til stipendiatstillinger og som et
utdanningsprogram. Et faglig sammensatt programstyre tildeler stipendiatstillinger til kandidater
etter sgknader fra medlemsinstitusjonene. | perioden frem til 2015 har 101 stipendiater veert
tilknyttet programmet. KHiB og UiB gjennom Griegakademiet har og har hatt stipendiater i
Stipendiatprogrammet.

Flere europeiske land har kunstneriske doktorgrader. Nasjonalt rad for kunstnerisk utviklingsarbeid
(NRKU) innen UHR har i utredningen Stipendiatprogrammet og ph.d.-graden (2015) beskrevet
hvordan kunstfaglige doktorgradsprogram drives i Sverige, Belgia og Nederland. Sverige har to
formelle doktorgrader, doktorexamen og konstnarlig doktorsexamen. Den siste ble etablert i 2009,
med en egen examensforordning som i stor grad ligner retningslinjene for det norske programmet.
Universitetet i Lund og Goteborg samt Textilhdgskolan i Boras har hatt kunstnerisk examensrett
siden 2010 og Stockholms konstnarliga hégskole (SKH) fikk det i 2016. Det er stor variasjon i
doktorandprosjektene nar det gjelder balansen mellom kunstnerisk prosjekt og teoretisk basert
tekst. Ved SKH er fagomradet for doktorsexamen beskrevet som Kunstnerisk praksis og denne
institusjonens faglige innretning ligger naer opptil det norske programmet. | forskerskolen DocArtes,
basert ved Orpheusinstituttet i Gent og med bade belgiske og nederlandske universiteter som
partnere, har avhandlingen hatt en stgrre betydning og det kunstneriske resultatet mindre betydning
enn hva som er tilfelle for det norske Stipendiatprogrammet. Stipendiatprogrammet har ikke krav



om en avhandling, men et kunstnerisk prosjekt med en refleksjon som vil bli gjort rede for nedenfor.
Kravene i programmet er bygget ut fra arbeids-, visnings- og dokumentasjonsformer innen
fagomradet kunst, og her har ikke avhandlingsformen en naturlig plass.

Prosessen med a opprette doktorgradsstudium innenfor kunstutdanningene har pagatt siden
gradsomleggingen og starten av Bolognaprosessen. Stipendiatprogrammet ble opprettet for a Igse
det kompetansebehovet de kunstfaglige institusjonene hadde, samt berede grunnen for en ph.d.-
utdanning. NRKU har i utredningen fra 2015 beskrevet ulike modeller for 8 omgjgre
Stipendiatprogrammet til institusjonelle ph.d.-utdanninger. NRKU har ogsa utviklet veiledende
retningslinjer for et slikt doktorgradsstudium, basert pa UHRs veiledende retningslinjer fra 2013, med
ngdvendige tilpasninger til de kunstneriske krav. Disse er en videreutvikling av ndvaerende reglement
for Stipendiatprogrammet. Samtidig har NTNU, NMH og UiB prosesser pa gang for a opprette et slikt
studietilbud ved sine institusjoner, og NMH forbereder styresak om dette allerede i hgst. Det nye
fakultetet ser det som viktig at den faglige plattformen som er utviklet i Stipendiatprogrammet og
NRKU, viderefgres i de ulike institusjonene, med en felles nasjonal forskerskole, slik at det fortsatt er
en felles oppfatning i det nasjonale fagmiljget av hva en kunstnerisk doktorgrad er.

Innhold og struktur for nytt ph.d.-studium i utgvende og skapende kunst

Ph.d.-program for utgvende og skapende kunst ved Fakultet for kunst, musikk og design, UiB, vil
basere seg pa den faglige profilen som er utviklet i Stipendiatprogrammet siden 2003:

Stipendiatprogrammet skal kvalifisere for kunstnerisk utviklingsarbeid av internasjonal
standard og for annet arbeid i samfunnet hvor det stilles store krav til kunstnerisk
kompetanse og innsikt, i samsvar med etiske standarder. Utdanningen skal gi kandidaten
kunnskap, ferdigheter og kompetanse i trad med det nasjonale kvalifikasjonsrammeverket.

[...] Prosjektet skal veere et selvstendig kunstnerisk prosjekt pa hgyt niva og med nasjonal og
internasjonal faglig relevans. Samtidig er fokus pa ulike former for refleksjon sentralt.
Prosjektet skal bidra til & utvikle ny innsikt, kunnskap og/eller erfaring. Prosjektet skal
gjennomfgres under aktiv veiledning. Det er utarbeidet en egen studieplan for programmet. !

Stipendiaten skal gjennomfgre en opplaering i metode, refleksjon og dokumentasjon i kunstnerisk
utviklingsarbeid, etikk som kunstnerisk praksis, samt prosjektutvikling. | Igpet av prosjektperioden
skal stipendiaten ogsa fa trening i formidling av refleksjon og resultater overfor fagfeller, studenter
og allmennheten. Stipendiaten skal utvikle kunnskap og innsikt giennom egen kunstnerisk praksis.

Krav til resultat for det nye fakultetets program vil fglge Forslag til veiledende retningslinjer for ph.d.
for utgvende og skapende kunst, som er i trad med det navaerende Stipendiatprogrammets krav,
utarbeidet av NRKU i 2016 (skal vedtas i NRKU 31.10.16):

1 Fra Retningslinjer for Stipendiatprogrammet for kunstnerisk utviklingsarbeid, vedtatt av Programstyret
12.09.2014, justert etter vedtak 19.05.2015 og 15.09.2015.



$ 10.1 Krav til det kunstneriske prosjektet

Doktorgradsarbeidet skal dokumenteres med et kunstnerisk resultat og materiale som
dokumenter kunstnerisk refleksjon.

Doktorgradsarbeidet skal ha nasjonal og internasjonal faglig relevans og bidra til & utvikle ny
innsikt, kunnskap og/eller erfaring.

Doktorgradsarbeidet kan besta av flere deler, eller en samling arbeider som utgj@r et hele.
Normalt skal bare arbeider som er produsert i programperioden innga, men unntaksvis kan
arbeider produsert fgr opptak innga dersom det har vaert en forutsetning i
prosjektbeskrivelsen. Dersom prosjektet bestar av flere mindre arbeider, skal
sammenhengen mellom dem beskrives.

Det kunstneriske resultat skal vaere et frittstaende og selvstendig kunstnerisk arbeid pa hgyt
niva nar det gjelder originalitet, uttrykk, koherens og formidling. Det kunstneriske resultatet
skal presenteres offentlig, jf. § 18.

Det skal leveres materiale som dokumenterer refleksjonen saerskilt nar det gjelder:

Prosess (kunstneriske valg og vendepunkt, bruk av teori, dialog med ulike nettverk og
fagmiljp med mer)

Plassering av eget kunstnerisk stasted/arbeid i forhold til eget fagfelt nasjonalt og
internasjonalt

Hvordan prosjektet bidrar til fagutviklingen i feltet, herunder eventuelle faglige nyvinninger

Stipendiaten velger selv medium og form for levering av materiale som dokumenterer
refleksjonen i arbeidet og for eventuell annen dokumentasjon.

Kunststipendiatene blir samlet sett bedgmt ut fra kunstnerisk resultat, dokumentasjon av refleksjon
og disputas. Kravene er formulert ut fra en forstaelse av refleksjon som en implisitt del i kunstneriske
prosesser. | programmet er det et mal a knytte kunstnerisk arbeid og dokumentert refleksjon tett
sammen i prosessen og i bedgmmelsen, selv om de vises som to adskilte deler med hver sin form.

Det har i flere omganger vaert vurdert i programstyret og institusjonene om det ville vaere gnskelig a
sette bestemte formkrav til dokumentasjonen av refleksjonen: skriftlighet, lengde, tekstlig genre etc.
Dette kunne pa noen mater forenkle bade veiledning og bedgmmelse. Det samlede fagmiljg gnsker
imidlertid at formen fortsatt skal veere apen, for a8 kunne prgve ut ulike uttrykksformer med faglig
relevans og formidlingspotensiale i tilknytning til det kunstneriske prosjektet. Dokumentasjonen av
refleksjonen bedgmmes ut fra de tre strekpunktene i § 10, som angir krav til innhold.

Det har ogsa vaert vurdert hvorvidt resultatkravene skulle omfatte prgveforelesning, men dette
formatet har ingen forankring i fagomradets sentrale arbeids- og formidlingsformer. Kandidatens
egen redegjgrelse i disputasen for prosjekt og problemstillinger anses som tilstrekkelig prgve pa
denne formen for offentlig formidling.



Dagens stipendiatprogram er normert til tre (3) ars fulltidsstudier/180 studiepoeng og inkluderer en
obligatorisk opplaeringsdel av 30 studiepoengs omfang og et prosjekt av 150 studiepoengs omfang.
Oppleaeringsdelen er strukturert rundt noen felles samlinger og seminarer som, etter fullfgrelse, gir til
sammen 20 studiepoeng. | tillegg bestar opplaeringsdelen av en prosjektspesifikk del som utgjgr 10
studiepoeng. Stipendiatprogrammets obligatoriske deler er revidert i to runder siden 2011 for a sikre
at kvalifikasjonsrammeverkets krav til laeringsutbytte oppfylles. Studie- og kursplan? inneholder
overordnet beskrivelse og detaljerte beskrivelser av innhold, laeringsutbytte, laeringsformer og
evalueringsform for hvert kurs. | vedlegg er hele stipendiatperiodens innhold vurdert opp mot
kravene i kvalifikasjonsrammeverket, i matriseform.

Nar fakultetets eget ph.d.-program er etablert, vil programmet knyttes opp til felles nasjonal
forskerskole som vil utga fra dagens Stipendiatprogram, med samlinger og seminar som beskrevet i
kursplanen (20 studiepoeng). Fakultetet ma vurdere om det skal etableres ytterligere felles
kurstilbud for sine stipendiater, eller om de 10 poeng skal veere prosjektspesifikke, planlagt ut fra det
enkelte prosjekts behov.

Avdelingsdirektgrens kommentarer

Styret ved Universitetet i Bergen vedtok i mgte 2. juni 2016 a anbefale Kunnskapsdepartementet at
UiB skal overdra KHiB sin virksomhet og opprette et eget fakultet for kunst, design og musikk.
Samtidig ba styret om a fa forelagt en sak om opprettelse av et ph.d.-studium i det nye fakultetets
fagomrader i henhold til NOKUTSs krav. Denne saken var opprinnelig planlagt forelagt styret 23.
februar 2017. | og med at Kunnskapsdepartementet har besluttet at det skal opprettes en egen
doktorgrad i kunstnerisk utvikling vil saken bli forelagt styret nar de ngdvendige endringene har blitt
gjort av departementet.

UiB er blant de fgrste UH-institusjonene som planlegger et doktorgradsstudium i utgvende og
skapende kunst. Dette doktorgradsstudiet har en annen innretning, komponenter, prgveform og
bedgmmelse enn det eksisterende ph.d.-programmet ved UiB. Studiet ma derfor opprettes som et
eget doktorgradsprogram. Doktorgradsprogrammet i utgvende og skapende kunst ma planlegges slik
at det vil veere i trad med kravene som er nedfelt i Studiekvalitetsforskriften og
Studietilsynsforskriften.

Ph.d.-utdanningen i Norge er koordinert og samordnet av UHR. Det er derfor en stor grad av enighet
mellom UH-institusjonene om hva som er malsetning, struktur og innhold i en norsk ph.d.-utdanning.
Nasjonalt rad for kunstnerisk utviklingsarbeid har hatt den samme rollen for a utvikle en
tredjesyklusutdanning for kunstfagene. Det er store likheter mellom UHRs og NRKUs tilnaerminger til
oppbygningen av et ph.d.-utdanning, men de faglige kravene er ulikt formulert. Derfor vil ogsa
strukturen og innholdet i doktorgradsutdanningen vaere annerledes. Avdelingsdirektgren er kjent
med at det nye fakultetet har aktive nettverk med de andre kunstutdanningene, og anser det som

2 Revidert versjon skal vedtas i mgte i programstyret 05.12.2016



viktig at UH-institusjonene som planlegger a opprette en doktorgradsutdanning i utgvende og
skapende kunst koordinerer dette arbeidet.

| den kommende styresaken vil de formelle og tekniske spgrsmalene ved a opprette et nytt
doktorgradsprogram i henhold til departementets og NOKUTs krav bli utredet videre.

Forslag til vedtak
Forskningsutvalget tar saken til orientering.

3.11.16 Espen Dahle/ Nina Malterud



Orienteringssak a.) Forskerutdanningen: halvarsoppsummering i tall

Hvert semester sender Studieadministrativ avdeling data til NSD og SSB for oppdatering i nasjonale
registre for utdanningsdata. Rapporteringsfrist dette semesteret var 15. oktober.

Data for varsemesteret 2016 viser at det var 121 disputaser, noe som er det nest laveste tallet for
varsemestre siden 2012. Varen 2015 hadde UiB 141 disputaser. | sistnevnte ar hadde UiB 246
disputaser, som er et ganske hgyt tall. Det er grunn til a tro at antall disputaser for 2016 vil ende
mellom 220 og 230.

De 121 kandidatene som disputerte varsemesteret 2016 brukte i giennomsnitt 3,4 ar pa a fullfgre
doktorgradslgpet. Dette er nettotall; dvs. man har trukket fra permisjoner og arbeidsplikt, og etter at
doktorgradsfinansiering er utlgpt regnes kun tiden kandidaten har brukt pa doktorgradsprosjektet.
Resultatet for giennomstrgmming varen 2016 pa 3,4 ar er godt, hvis man sammenligner med tall for
hele 2015 (3,8 ar) og hele 2014 (3,6 ar).

I malene som blir presentert videre, er tall fra hgstsemesteret 2015 de ferskeste tallene vi har. Dette
henger sammen med at dato for opptak og dato for finansieringsstart kan ligge i to forskjellige
semestre. Hvis man rapporterer ett ar tilbake i tid klarer man a fange opp flest mulig nye ph.d.-
kandidater fra det aktuelle semesteret.

Tall fra hgsten 2015 viser at UiB hadde 1507 ph.d.-kandidater, noe som er et gjennomsnittstall hvis
man ser pa tallene siden 2011. Dette malet regner med alle som er registrert som aktive, inkludert de
som har disputert i det gjeldende semesteret.

Hgsten 2015 ble det tatt opp 122 nye kandidater til forskerutdanningen ved UiB. Dette er en gkning
pa 15 kandidater fra hgsten 2014, men ellers et ganske gjennomsnittlig tall sett over siste
femarsperiode. De 122 nye ph.d.-kandidatene hgsten 2015 hadde fglgende hovedfinansieringskilde:
38 % universitetsfinansiering, 19 % forskningsradsfinansiering og 43 % fra andre finansieringskilder.

Tabeller for halvarsoppsummering:

V2012 V2013 V2014 V2015 V2016
Disputaser 144 154 114 141 121

H2011 H2012 H2013 H2014 H2015
Kand. i progr. 1467 1508 1488 1539 1507
Nye kand. 110 163 150 107 122

Avdelingsdirektgrens kommentarer:

Hgstens rapportering av utdanningsdata viser en forskerutdanning i god tilstand. Tallene viser ingen
store endringer sammenliknet med tidligere ar.

Saken legges med dette frem for utvalget til orientering.



«mennesket og det levende».
-Boken skriver seg inn mot
problemet med de to kulturene,
men er kanskje enda mer opptatt
av en tredje kultur, en som huser
spirituelle erfaringer og som i
ytterste konsekvens apner for en
teleologisk forstielse av en iboende
hensikt i verden, i tillegg til den
humanistiske fenomenologi og
naturvitenskapelige kausalitet. I
von der Fehrs introduksjon snak-
ker hun om hvordan hun under
et sykehusopphold var overbevist
om at «kroppen visste at den var
i ferd med 3 de og at jeg som be-
visstlgs var i stand til 4 observere
dette. Dette er en «abduktiv» erfa-
ring, og von der Fehr bruker snart
ordet «tro» som synonymt med
Pierces «abduksjon». Bidraget til
Sgren Bier starter med beskrivel-
ser av «en verden gjennomstralet
af et varmt lys» og «en falelse av
tryghed, varme og keetlig accept»,
Jesper Hoffmeyers bidrag ender
med «Vores verden stammer fra
en krop, der tror», og antologien
inneholder flere bidrag om teologi.
Kroppen som tror alts, til forskjell
fra mennesket som vet. Dette er et
vagalt grep, og et grep som flyt-
ter vekten bort fra forsgket pa 4
formidle mellom de to kulturene,
og i stedet utfordrer begge ved 4
gjere grenseerfaringer til sentral-
erfaringer. Bokens eneste «rene»
naturviter, professor i biologi Dag
O. Hessen, oppsummerer om se-
miotikken: «Er budskapet rett og
slett at alt m4 virke i en kontekst?
Vel, da er vi enige», men han mel-
der «pass ved teleologien ...». Det
banebrytende samarbeidet pa tvers
av faggrenser, som jeg erlig talt
hadde gledet meg veldig til, ute-
blir, og boken er med fi unntak
forankret i «spesifikke fagomra-
der» i dndsvitenskapene. Samtidig
teoriutvikling innenfor nevroviten-
skapen om «embodied cognition»
 (der var kognitive interaksjon med
verden betraktes som kroppslig
forankret) blir nevnt, men bare
knapt, selv om dette er teorier som
tangerer bide abduksjonsbegre-
pet og semiotikken og inspirerer
til eksplisitte oppgjer med reduk-
sjonismen. Jeg savner med andre
ord flere naturvitere her. Dette
gjer imidlertid ikke boken darlig,
men det gjor den mangelfull.

AV KJETIL VIKENE

Nyttige
doktorverktoy

Detaljert vurdering av
ph.d.-utdanningen, med en befyi-
ende konkret verktoykasse.

Rune Jouan Krumsvik (red.)
En doktorgradsutdanning i endring.
Ei fokus pa den artikkelbaserte
ph.d.-avhandlingen
Fagbokforlaget, 2016

152 sider

Veil. pris: kr 299

S tadig flere tar doktorgraden
i Norge, men bare to av tre
ph.d.-studenter star doktorlgpet
ut. Det er denne relativt grelle sta-
tistikken som danner et slags bak-
teppe for Rune Johan Krumsviks
bok om en doktorgradsutdanning
i endring. Boken er tenkt for sti-
pendiater og veiledere, men ogsa
for fagfolk knyttet til doktorpro-
grammene og forskerutdanninge-
ne. Den noe sprikende malgrup-
pen kan tjene som forklaring pa
den tematiske inndelingen i bo-
kens fem kapitler.

Forfatteren, som er professor i
pedagogikk ved Universitetet i Ber-
gen og ellers har bred erfaring fra
ulike roller knyttet til doktorgrads-
arbeid, dpner med et informativt
introduksjonskapittel der han
redegjor for doktorutdanningens
historie og gjgr opp status for den.

Det neste kapittelet problema-
tiserer vurderingskriteriene for de
artikkelbaserte ph.d.-avhandlin-
gene, bade i et internasjonalt og
nasjonalt perspektiv. Det argumen-
teres for viktigheten av 4 ha trans-
parente krav, samtidig som det
avdekkes at vurderingskriteriene
og retningslinjene for ph.d.-pro-
grammene ofte er mangelfulle.

Slik retter kapittelet seg i for-
ste omgang til fagfolk som jobber
institusjonelt og strukturelt med
doktorgradsutdanningene.

De to neste kapitlene er der-
imot stilet til stipendiatene. Her
kan man hente gode og ofte sveert
konkrete og praktiske rad, for
selve arbeidet med en artikkel-
basert avhandling. Selv om det i
utgangspunktet kan synes som en
krevende gvelse 4 si noe generelt
til de nesten ti tusen doktorgrads-
studentene i landet om et praktisk,
faglig arbeid, opplever jeg at forfat-
teren treffer godt her. Radene og
verktoyene handler i hovedsak om
arbeidet med litteraturgjennom-
ganger og arbeidet med kappen.
De er systematisk og kronologisk
presentert, og fremferes klart og
tydelig. Etter 4 ha lest dem, kan
man sitte igjen med et inntrykk
av at et doktorgradsarbeid ogsé er
et slags handverk. Jeg opplever det
som befriende at forfatteren kaller
en spade for en spade, og viser at
doktorgradsarbeidet i aller hoyeste
grad ogsd er et helt konkret arbeid.

Det siste kapittelet retter seg
mot veilederen. Allerede tidlig i
boken lanseres forholdet til veile-
der som en avgjgrende faktor for
hvorvidt stipendiaten skal Iykkes,
sa dette kapittelet er absolutt rele-
vant og nyttig.

Boken har en oversiktlig og
systematisk inndeling, og den er
enkel 4 orientere segi. Spraklig er
den derimot noe sprikende. Man
har valgt mange og lange sitater
pé engelsk, og forsgker ikke i
fornorske innarbeidede begreper
som litteraturreview eller thesaurus.
Selv om det gjor lesningen litt tyn-
gre, tror jeg dette er et smart valg,
béde fordi det er sa betegnende for
doktorutdanningens internasjo-
nale preg, og fordi det er en god

hjelp for ferske doktorstudenter

som trenger i forstd de mest ele-
mentere, engelske begrepene de
vil stete pa gjennom doktorlgpet.
Ikke desto mindre er spriket i
overkant tungt og tidvis noe gjen-
tagende, si boken hadde nok kledd
en ekstra runde med redakter og
korrekturleser. Alt i alt er dette li-
kevel en bok jeg vil anbefale for
doktorstudenter (kapittel 3 og 4),
veiledere (kapittel 5) og for fagfolk
som jobber med videreutvikling
av forskerutdanningene (kapittel
10g 2).
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AnNE HALAND
Skrivedidaktikk. Korleis stotte
elevane si skriving i ulike fag?
Universitetsforlaget, 2016
216 sider

Rettl. pris: kr 399

kal du verkeleg lera deg eit

fag, ma du lera deg spraket
og skrivemitane il faget. Kvart
fag har sereigne matar 4 bruke
sprék pa, og fagkunnskapen blir
formidla gjennom desse skrive-
matane. Korleis kan leraren stgtta
opp om skriveutviklinga til eleva-
ne pd premissa til dei ulike faga?
Héland er forsteamanuensis ved
Nasjonalt senter for leseopplzring
og leseforsking, Universitetet i
Stavanger.

AupuN DYBDAHL

Klima, uar og kriser i Norge
gjennom de siste 1000 &r
Cappelen Damm Akademisk,
2016

208 sider

Veil. pris: kr 399

B oka gir en utforlig fremstilling
av klimaendringer og uvers-
perioder i Norge de siste 1000
dr, og ser pd hvordan dette har
péavirket befolkningen til ulike tider.
I sentrum stir «klimatiske sjoklo»
av en viss varighet som farte tl
alvorlige kriser. Forfatteren bruker
et variert kildemateriale, som in-
kluderer bide naturvitenskapelige
mélinger, kirkebgker og litterere
beskrivelser. Dybdahl er historiker
og professor emetitus ved NTNU i
Trondheim.

ASTRID RENSEN og

RiTA JAKOBSEN

A fullfore et liv. Omsorg for
doende og de som star neer
Gyldendal Akademisk, 2016
224 sider

Veil. pris: kr 329

B oka tarutgangpunktien palliativ
omsorg der behovene til den
deende og familien vektlegges.
Ulike fortellinger belyser hvordan
omsorgsutevere kan utfordres i
metene med den som skal da og
familien. Rensen er forstelektor
og fagansvarlig for tverrfaglig
videreutdanning i palliativ omsorg
ved NINU i Gjovik. Jakobsen er
farsteamanuensis ved Lovisenberg
diakonale hagskole.
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Introduction

The EUA Public Funding Observatory was launched in 2008 with the aim to monitor the impact of the
financial crisis on higher education in different countries across Europe. Since then, EUA has been
collecting quantitative and qualitative data on public funding received by European higher education
institutions, and analysing both long-term trends and recent changes.

The funding data and other relevant statistics are made available to EUA by its collective members, the
national rectors’ conferences, which have been key in advancing the Public Funding Observatory over
the last eight years. Processed and analysed in view of changing student numbers, as well as the overall
economic context adjusted to inflation and GDP growth, this data feeds back to support decision-
making at various levels with empirical evidence on the public funding trajectories in the field of higher
education.

The EUA Public Funding Observatory consists of the interactive online tool, which offers access to the
most recent data on public funding to universities. The data can be consulted by country and by year
of funding. The period of study spans between 2008 and 2016. The online tool is accompanied by a
yearly report, which highlights the most important trends and short-term developments with regard
to individual higher education systems and at a cross-country/system level.

The 2016 Public Funding Observatory report consists of three parts. The first chapter offers an
evaluation of the latest public funding developments in 2016. The second chapter presents the analysis
of the long-term trends captured over the period between 2008 and 2015. The last chapter contains
the overview of the methodological approach, the related updates and data clarifications. It also
provides a series of additional graphs detailing the analysis in the two other chapters.

The 2016 Public Funding Observatory features 30 higher education systems, including two newly
added countries, namely Switzerland and Turkey.

EUA is grateful to its collective members for their contributions to the Public Funding Observatory and
for their long-standing cooperation and continuous effort.


http://www.eua.be/eua-work-and-policy-area/governance-autonomy-and-funding/public-funding-observatory-tool.aspx

Key findings and messages

The evaluation of the funding situation of universities has become increasingly complex and requires
the consideration of various factors such as inflation, student enrolment, economic development and
the state of infrastructure. Almost a decade has passed since the start of the financial crisis, but
universities across Europe are still feeling the effects.

System trends

Between 2008 and 2015, public funding to universities increased in 11 systems in Europe.

However, in seven of these student numbers grew faster than public funding, which makes it

difficult for universities in such systems to cater to the expanding student body.

(0]

(0]

(0]

Norway and Sweden are the two “frontrunners” who have increased their funding to
universities since 2008 on a larger scale than the growth of student numbers.

Austria, the Flemish-speaking community of Belgium, Denmark, France, Germany, the
Netherlands and Turkey are the “growing systems under pressure”, meaning they have
experienced faster growth in student numbers compared to funding increases.

Portugal and Poland are two special cases where funding trends have been generally
positive; however, significant budgetary cuts took place in Portugal already before 2008
and the share of public funding to higher education in GDP was initially rather low in both
countries.

Public funding to universities declined in 13 systems in Europe between 2008 and 2015. On top of
the cuts, seven systems experienced an increase in student numbers over the same period of time.

In six systems the decline in funding was faster than the decline in the student body.

(0]

(0]

Croatia, Greece, Iceland, Ireland, Spain, Serbia and the UK are the “systems in danger” as
their funding to universities decreased while student numbers grew.

The Czech Republic, Hungary, ltaly, Latvia, Lithuania and Slovakia are the “declining
systems under pressure”, meaning the decline in funding was larger than the decrease in
student numbers in 2015 compared to 2008.

The funding trajectories significantly vary across the higher education systems both in the short

and long run and fluctuate within the systems from one year to another.

Discrepancies between the systems continue to grow.



Impact

® Among the areas especially hit by the funding cuts are teaching and capital/infrastructure
investment.

e The decline in funding had an impact on staff in the majority of the systems, resulting in layoffs,
lower replacement rates and reduced benefits. Funding for research is impacted to a lesser
extent but the EU target of 3% GDP invested in R&D is being missed.

e In 2016, six countries either introduced or expressed their intention to launch new measures to
further differentiate between local or EU/EEA students and non-EU students in terms of tuition
fees.

e Evolving performance-based funding frameworks push universities to acquire more competitive
funding.

® In many systems universities are called to increase efficiency and deliver more for the resources
they receive.

e Many national funders that have cut funding expect their universities to compensate the loss
through European funding, which itself is under threat.

e European funding is becoming increasingly inefficient due to low success rates, which translates
into high costs for the national systems.



Short-term trends and outlook

This chapter describes the latest developments in public funding in 24 higher education systems based
on the estimated or officially announced figures in 2016. Public funding data for six systems,! which
are included in the Public Funding Observatory 2016 but report on their funding trends with a one or
two-year delay, was updated accordingly and can be consulted online.

Divergent funding pathways

High variation in public funding trajectories across the reviewed higher education systems is a
continuing trend that can be observed since the beginning of the Public Funding Observatory (PFO)
analysis in 2008. The following description shows changes in nominal terms. As highlighted in the next
chapter on long-term trends, the funding figures alone are not enough to determine whether a system
is receiving adequate funding. Inflation, student enrolment, GDP rate and the state of infrastructure
are important factors in determining this.

In 2016, public funding is projected to increase in nominal terms in 15 of 24 systems compared to 2015:

Turkey recorded a significant increase (27.6%) in nominal terms in 2016 compared to last year.
A more than 5% increase in nominal terms can be observed in five countries: Luxembourg
(11.5%), Austria (9.3%), Croatia (6.5%), Iceland (7.3%) and Norway (5.6%).

e Belgium (Wallonia) and Portugal achieve almost 2% growth, whereas Spain further
consolidates its efforts to increase public funding with nearly 3% nominal growth compared to
2015.

Public funding to universities in Lithuania grew by 3.7% in absolute terms.
Hungary, Latvia, the Netherlands, Sweden and Slovakia report minor nominal growth inferior
to 1%.

Public funding is projected to decrease in nine higher education systems in 2016 compared to the
previous year:

Belgium (Flanders), Italy, Poland and Serbia expect nominal decreases inferior to 1%.
Ireland and the UK? experience a further drop in public funding by 2.8% and 2%, respectively.
A more significant decline can be observed in the Czech Republic (5.2%) and Slovenia (9%).

Greece (16%) is exposed to the biggest cuts among all the systems this year.

The new data for 2016 shows stable trajectories in several systems both in the short and long term
since 2008. Continuous nominal growth of public funding to universities can be observed in the French-
speaking community of Belgium, Luxembourg, the Netherlands, Poland, Norway, Sweden and Turkey.

1 These countries are Germany, Denmark, Estonia, Finland, France and Switzerland.

2 Funding data provided for the United Kingdom includes research funding for institutions in the UK and teaching
funding for institutionsin England only (teaching funding is devolved and funding for the other entities of the UK
is not reported here).


http://www.eua.be/eua-work-and-policy-area/governance-autonomy-and-funding/public-funding-observatory-tool.aspx

At the other end of the spectrum, the figures also confirm the continuous negative trajectory (both in
the short and long term) in nominal terms of the Czech Republic, Croatia, Greece, Ireland, Italy, Latvia,
Lithuania, Serbia and the United Kingdom.

Year-on-year fluctuations

The divergent funding trajectories across the higher education systems under review are accompanied
by high year-on-year fluctuations.

In particular, nominal funding changed by at least 5% in nine systems in 2016. This change was negative
in three systems and positive in six systems. The highest variations can be observed in Turkey (+28%),
while the lowest are seen in Greece (-16%).

Considerable fluctuations in public funding can be related to several different factors, changing
political agendas being just one of them. Drastic year-on-year changes and uncertainty in the level of
public funding make rational strategic planning for universities very difficult. Some countries are
addressing this issue.

In particular, Slovenia, where public funding to universities has varied in nominal terms between
+11.82% in 2008 and -9% in 2016, has passed new legislation to fix maximum (+14.5%) and minimum
(-5%) ceilings for fluctuations compared to the previous financial year.

In Austria, a three-year funding cycle guarantees a fixed allocation for the entire period and an increase
every three years (as shown in the period from 2008 to 2015).

Stress test for the Nordic model

Last year’s Public Funding Observatory report detected warning signs with regard to the changes in
university funding in the Nordic countries. This year’s figures reconfirm these trends with some
countries moving to a slowdown of investment or a negative outlook. Some of the Nordic systems that
have traditionally maintained higher levels of investment in higher education and research have
started to cut their budgets in view of continuing economic challenges.

Finland has been reducing funding since 2014 and although the figures for 2015-2016 are not yet
available, they are quite likely to be in line with this new downward trend. In addition to the previously
announced cuts, the current administration has moved to freeze the university index for its entire
term, a mechanism that otherwise guarantees year-over-year growth in funding based on inflation.
This effectively reduces university funding in relation to inflationary increases in ongoing operating
costs through to 2019. Further cuts to university funding were avoided during budget negotiations;
however, universities are still trying to cope with the previously imposed austerity measures.

Meanwhile, in Denmark the nominal funding rate remains positive, growth nearly flattened out in 2016
and the outlook is negative. The Danish Parliament approved cuts to research grants (primarily with
regard to competitive funding offered by research councils and funding programmes) and the level of
funding will fall from 1.09% to 1.01% of GDP in 2016. Similarly, cuts to funding for education will be
about 2% per year from 2016 to 2019, totalling approximately 8%. As a result, some universities in
Denmark have carried out layoffs in 2016.



The signs of recovery in Iceland that were detected in nominal and real terms in 2014 have further
matured in 2015-2016. The budgetary allocations to education, science and innovation have increased
as the country put forward a balanced budget for 2016 for the third consecutive year. Depending on
the inflation rate in 2016, Iceland might almost close the gap in public funding to higher education,
which was accumulated in the early phase of the financial crisis.

In Sweden, the annual growth rate for public funding to universities has slipped under 1% in 2016, as
the country’s financial situation has been affected by new challenges, particularly the influx of
refugees.

Public funding to universities was further strengthened in Norway in 2016 with a 5.6% increase,
following a temporary slowdown and almost flat growth last year. However, the latest increase in
funding was mainly achieved by tapping into the country’s sovereign wealth fund for the first time in
two decades in order to cover the budget deficit and stimulate the economy. The Norwegian
government has earmarked additional funds to support the ongoing structural work and the merging
processes, create new recruitment positions in the higher education sector, and boost students’
purchasing power.

Affected areas: cost containment on all fronts

The short-term fluctuations in public funding affected all areas of university activity in 2016 regardless
of system size or geographic location.

The detailed qualitative data provided for twelve systems shows that teaching has been subject to
budget cuts in several systems. Funding for teaching has continued to decline in England in line with
the 2012-13 undergraduate funding reforms, from £1,671 million in 2015-16 to £1,539 million in 2016-
17. The teaching grant allocated to Higher Education Funding Council for England (HEFCE) has been
reduced by almost 70% since 2010-11.

In Ireland, recurrent grant funding went down from 2008 to 2015. In 2016, the funding remained in
line with the previous year, not declining for the first time since 2008. However, there has been a 70%
cumulative reduction in recurrent grant funding per student since 2008.

In Denmark, funding for education will be cut annually by nearly 2% between 2016 and 2019, with cuts
totalling approximately 8% by 2020. Efficiency cuts were implemented in the Netherlands with the aim
to reduce the number of courses.

At the same time, several systems facing a decrease in teaching funding have managed to safeguard
or even increase their research budgets. This is the case for the Czech Republic, Poland, Slovenia,
Sweden and the UK. For instance, the UK's science budget has been protected by the government in
real terms, and has therefore seen a small increase. A new Global Challenges Fund worth £ 112 million
in 2016-17 has also been introduced. In the context of European research funding, the UK government,
following the UK referendum on EU membership, announced safeguards, including underwriting
funding for Horizon 2020 projects applied for and approved before the exit, and reassurance to
applicants from the UK's research and innovation base when applying for EU research funding.



Denmark, Ireland and the Netherlands are pursuing some opposite measures. The Danish Parliament
approved cuts to research grants and the level of funding is expected to go down from 1.09% to 1.01%
of GDP as of 2016. In Ireland, funding for the Programme for Research in Third Level Institutions (PRTLI)
has declined by approximately 80% this year compared to 2015, while the competitive state funding
for science and technology has remained broadly in line with that of 2015. Finally, efficiency cuts aimed
at reducing indirect cost coverage in research were implemented in the Netherlands.

Capital investment continues to deteriorate in most systems as universities are increasingly expected
to fund their investment projects with their own resources or through third party sources. For instance,
in Spain public investment in infrastructure and equipment has further decreased in 2016. In Sweden,
public funding to infrastructure stagnated and even decreased this year, as universities are expected
to take more responsibility for infrastructure initiatives within their own budget. In Ireland, where
capital funding in 2016 has declined by approximately 50% and has been at minimal levels for a number
of years, focus and reliance on third party sources for capital or infrastructure projects has increased.
A recent government capital infrastructure plan for the period until 2021 has seen minimal capital
funding earmarked for higher education.

The decline in funding has had an impact on staff in the majority of the systems, resulting in layoffs,
lower replacement rates and reduced benefits. In Italy, staff replacement rate was limited to 60% of
the system level in 2016. Meanwhile, in Ireland, reductions of publicly-funded staff (headcount)
continue to be applied. The cumulative impact of headcount reductions in Irish universities required
under the government’s “Employment Control Framework” has seen a significant deterioration in
student-staff ratios. As a result of funding cuts, some Danish and Finnish universities have had layoffs
during 2016.

On the contrary, Latvia and Slovakia are introducing some pay rises for teaching and research staff to
mitigate the effects of the previous cuts. Specifically, the Latvian government has recently approved
new minimum salaries for full-time research and pedagogical staff at higher education institutions. A
30% increase will be implemented in three steps in 2017, 2018 and 2019. Likewise, staff salaries have
grown by 6% in Slovakia.

The staff replacement rate has stabilised in Spain.

Making students pay
Non-EU/EEA students

In 2016, several countries either introduced or expressed their intention to launch new measures to
further differentiate between local or EU/EEA students and non-EU students, thereby decreasing the
level of subsidies for the latter group.

Following the example of its Nordic neighbours, the Finnish government has decided to charge tuition
fees for English-taught Bachelor’s and Master’s programmes to non-EU/EEA students starting from the
2017-18 academic year. The new fee policy came into force on 1 January 2016. Tuition fees will not be
charged for doctoral level studies, or degree programmes offered in Finnish or Swedish. Institutions
will use discretion in setting tuition levels but the government has established a minimum fee of EUR
1 500 per year. Universities are also expected to introduce new scholarship schemes for non-EU
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students admitted to fee-charging Bachelor's or Master's degree courses. The introduction of tuition
fees is unlikely to increase the total funding of universities in Finland. On the other hand, the cuts on
core university funding as well as on public research funding that the government has already
introduced will have an impact on the universities' capacity to compete for fee-paying international
students on a global scale.

The debate on tuition fee policy for students from non-EU countries has become more prominent in
the French-speaking community of Belgium. According to a provisional draft law on the refinancing of
higher education in Wallonia, universities might be able to charge non-EU/EEA students up to EUR 12
525 per year compared to the current maximum of EUR 4 175, i.e., up to 15 times higher than the fee
charged to Belgian and EU/EEA students, for whom the annual charges are expected to remain at the
level of EUR 835.

Similar discussions on increasing tuition fees were held in Switzerland, with a new legal basis for the
funding of higher education institutions adopted in 2016 and coming into force as of 2017. While
tuition fees for Swiss-resident students are supposed to remain at a “socially supportable” level, the
new provisions will allow Swiss universities to charge foreign students significantly higher tuition fees.
However, this change is not expected to have any major impact on the overall amount of public funding
for higher education institutions in Switzerland.

Domestic students

Developments in the UK are marked by the adjustment of tuition fees, expansion of loans and abolition
of student support for living costs. The government will allow institutions to raise the maximum tuition
fee according to inflation in 2016-2017 if they demonstrate high-quality teaching (measured through
a proposed “Teaching Excellence Framework”). The government intends to introduce a new
postgraduate Master's loan in 2016 and plans are also being developed for postgraduate research
loans. Finally, from September 2016 students from disadvantaged backgrounds in the UK will no longer
be able to access maintenance grants to help them meet living costs. A similar proposal has been
debated in Denmark that would substitute student grants with loans at the Master’s level.

In Ireland, a report commissioned by the government on the “Future Funding of Higher Education in
2015” includes recommendations on the introduction of tuition fees for undergraduate students
supported by a student loan system. However, current political uncertainty in Ireland means that any
decision in this regard is unlikely to be made in the short to medium term.

Spain is the only country that reported a slight increase in funding for students in the form of
scholarships in 2016.
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Performance-based funding and efficiency

This year’s developments have reconfirmed the earlier established trend towards a rebalancing of
public funding systems and closer attention from governments to performance-based funding,
efficiency measures and a more active use of output indicators, including those related to graduate
employability3.

For example, this is the case for Denmark, where the employment status of new graduates might be
taken into account in future as part of the government’s plan to reform the country’s system of
educational funding and introduce new criteria for public funding per student. Similarly, new
legislation in Slovenia will consider graduate employability among other criteria that underpin the
development of financing to HEIs®.

In Italy, the transition from a historical allocation formula to a standard cost formula is underway. The
latter weighs 30% of the base component in 2016, which has increased from EUR 1.2 to 1.4 billion
between 2015 and 2016.

As anticipated by the PFO 2015 report, a new performance-oriented funding scheme was introduced
in Latvia in the second half of 2015 with an additional EUR 5.5 and 6.5 million provided for this purpose
in 2015 and 2016, respectively. Further discussions are expected to focus on the amendment of
national legislation on basic public funding for higher education and the updating of the funding
formula.

Whether countries maintain, increase or decrease public investment in the university sector,
institutions are called to increase efficiency and deliver more for the resources they receive. In addition
to shifts in public funding modalities, public authorities sometimes justify budget cuts with the need
to incentivise institutions to operate more efficiently.

In Sweden, decreasing funding for capital investment has mobilised some large institutions to
collaborate on joint infrastructure projects. In the Netherlands, where the funding trajectory remains
stable, so-called “efficiency cuts” aimed at reducing the academic offer and the coverage of indirect
costs in research continued in 2016.

This year EUA has started a new project — USTREAM (Universities for Strategic, Efficient and
Autonomous Management) — with the aim to explore measures pursued by universities across Europe
in order to enhance efficiency. The project is also focused on the analysis of system-wide policies and
frameworks that enable universities to operate efficiently’>. Examples of good practices will be
collected through an online survey until the end of 2016.

3 More details about the impact of performance-based funding on institutions and university landscapes can be
found in EUA’s report “Designing strategies for efficient funding of universities in Europe”, Bennetot Pruvot, E.,
Claeys-Kulik, A.-L. & Estermann, T., 2015, EUA, Brussels.

4 The 2017 Law on Higher Education Action is planned to introduce a two-tier funding system in Slovenia
consisting of (a) “fundamental” (institutional) funding with fixed and variable parts (max. 25%) provided on a
four-year basis and (b) “development” financing (3% of all funds) based on selected indicators, e.g., field of study
and student enrolment, introduced by the earlier amended decree on budgetary financing of higher education
institutions.

5 See www.eua.be/activities-services/projects for more information on the USTREAM project.
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Growing competition for limited European funds
When it comes to sources of funding, universities in some countries are caught between two fires.

On the one hand, while reducing national public funding to universities, governments increase
pressure on universities to obtain funding from the EU and other third party sources. For example, the
Irish government has set very ambitious targets of doubling the national return from Horizon 2020
over the life of the programme. In many systems, the amount of (national and European) competitive
research funding attracted by a university is one of the elements of performance-based funding
frameworks, which are becoming increasingly important.

On the other hand, universities find it ever harder to obtain EU grants given the oversubscription of
the EU programmes and the record low success rate (e.g., approximately 14% in first 100 calls of
Horizon 2020).

This drive towards compensating for national cuts with funds from European sources poses multiple
risks to the sustainability of universities.

First, the reduction in public funding for universities impacts the overall ability to keep up with
investment in top research staff, support services and infrastructure and thus compete successfully for
European funding. As a result, universities suffering from cuts might also gradually lose their
attractiveness as partners for consortia and collaboration networks, which are important in the context
of European research and innovation. EUA’s analysis has found that well-funded universities tend to
compete better for European funding, which leads to disparities between participating institutions and
systems.

Second, participation in European programmes is associated with high costs as enormous effort is put
into the preparation and management of successful projects. These costs, which are rarely calculated
at any level, come on top of insufficient coverage of indirect costs under Horizon 2020. This risks a
further concentration of funding to already well-funded institutions and further cost pressures for
institutions that are not well funded.

Finally, the push towards substituting basic national funding to universities with competitive European
funds deprives universities of the fundamental possibility to pursue coherent and sustainable strategic
research programmes as short-term funding opportunities may have a higher priority given their
explicit financial reward. The cost of lost opportunities both in unsuccessful applications and successful
projects driven by momentary gain can be very high.

The declining success rate in Horizon 2020 not only reflects the push towards European funding,
spurred by national cuts, but also the fact that fewer funds have been made available for the calls, not
least because money is redirected from Horizon 2020 for other purposes. In total, EUR 2.2 billion were
taken away from Horizon 2020 last year to set up the European Fund for Strategic Investments (EFSI).
An EUA analysis® of EFSI’s progress after one year of operations shows that universities have not
benefitted from this scheme for several reasons. Loan schemes and financial instruments are not

® For further information on EFSI and its impact on universities, please see: www.eua.be/activities-
services/eua-campaigns/eu-funding-for-universities
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suitable to replace grant funding for university-based research, in particular in a climate of decreasing
funding for universities. Secondly, universities in most European countries are simply not allowed to
borrow money or can do so only under strict conditions. Furthermore, the nature and scale of projects
considered for financing by EFSI essentially excludes universities from participation in this scheme.
Finally, the annual budget discussions show that the EU programmes are not beyond further cuts.

Against this backdrop, EUA has launched a campaign in 2016 calling for sufficient funding (overall level
and cost coverage), sustainability of funding conditions (grants instead of loans for academic research
and education) and simplification of funding schemes (implementation; management; reduction of
administrative burden for beneficiaries). EUA’s campaign is focused on bringing all players together
and discussing the challenges of university funding, as European and national funders need to
coordinate and cooperate more closely to increase the overall efficiency of public investment in higher
education, research and innovation.

Funding trends in 2008-2015

The analysis of the recent changes and outlook on the future of university funding provides a useful
operational snapshot of the state of public funding in 2016. However, it is important to incorporate
the short-term developments of public funding to universities in the longer term, spanning the period
of 2008-2015.

The funding picture is highly complex and many factors play a role in evaluating if a system is evolving
in a positive or negative direction. Below we explore the impact of inflation, student enrolment, GDP
rate and the state of infrastructure on the long-term funding trends across Europe.

Funding factors
Inflation

Inflation was an important factor for public funding over the period between 2008 and 2015. The
inflation factor particularly mattered for five countries, namely Croatia, Iceland, Serbia, Slovakia and
Slovenia, where the public funding to universities was growing in nominal terms, but decreasing in real
terms in 2008-2015. (For more details see the methodological notes.) The table below shows the
difference between nominal change in public funding to universities in 2008-2015 and the change
adjusted for inflation.
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Table 1 Evolution in public funding between 2008 and 2015 in 30 higher education systems

Evolution in public funding
2008-2015

Country/system

Nominal change (not

Change adjusted for inflation

Between 20% and 40% increase

Germany, Denmark, Luxembourg (*),

Norway, Sweden, Turkey

adjusted for inflation)

Austria, Belgium (fr and fl),

Germany, Denmark, Iceland,
Luxembourg (*), Norway,
Poland, Sweden, Turkey

Between 10% and 20% increase

Austria, Belgium (fr and fl), Poland

France, Portugal,
Netherlands, Serbia,

Between 5% and 10% increase

Switzerland (**)

Switzerland (**)

Between 5% increase and -5%
decrease

France, Finland (***), Netherlands,

Portugal

Croatia, Finland (***),
Slovakia, Slovenia

Between 5% and 10% decrease

Croatia, Iceland, Slovakia, Slovenia

Italy, Spain

Between 10% and 20% decrease

Czech Republic, Spain, Italy,

Czech Republic, Estonia
(****), Hungary, United
Kingdom

Between 20% and 40% decrease

Estonia (****), Hungary, Ireland,
Lithuania, Serbia, United Kingdom

Ireland, Latvia, Lithuania

Decrease superior to 40%

Greece, Latvia

Greece

NB: (*) For the period of 2009-2014; (**) for the period of 2009-2013; (***) for the period of 2010-2014; (****) for the period

of 2008-2014, see methodological notes for more details.

Student numbers

The second factor that is important for the analysis of the funding trends in the long run is the change
in the number of students. In particular, it is important to explore whether the investment made by
the higher education systems where funding has been increasing is sufficient to enable universities to
cater to larger numbers of students. Conversely, where public funding is being cut, the extent to which
decreasing student numbers justify the cut should also be carefully assessed. The table below shows
the evolution of student numbers in 2008-2015. (For more details see the methodological notes.)

Table 2 Evolution in student numbers between 2008 and 2015

Evolution in student numbers (2014-2015 compared

to 2008-2009) Country/system

Austria, Belgium (fl), Denmark, Germany,
Croatia, Ireland, Iceland, Luxembourg,

Student numbers grew by more than 10% Netherlands, Norway, Switzerland, Turkey

France, Finland, Portugal, Serbia, Spain,

Student numbers grew by less than 10% Sweden, United Kingdom

Czech Republic, Greece, Estonia, Hungary,

Student numbers decreased Italy, Lithuania, Latvia, Poland, Slovakia

Data on the higher education systems for which student numbers are available for the period between
2008-2009 and 2014-2015 shows a variety of situations in different countries in Europe. Specifically,
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the student body grew in 19 higher education systems, 12 of which experienced more than 10% growth
from 2008-2015, and decreased in nine countries. High year-on-year variations in student numbers
may be challenging for universities, in particular when the calculation basis for public funding does not
take these changes into account (or with a delay, for instance when using multiannual averages).

Economic growth

The economic growth reflected in GDP is another important factor for long-term changes in public
funding, which is included in the analysis within the Public Funding Observatory. Overall, the state of
affairs in public funding to universities mirrors to a large extent the precarious economic situation in
Europe, as growth is still weak and some countries are close or already in recession. In 2008-2015, the
GDP of EU countries grew by approximately 2.7%. By comparison, in the seven-year period directly
preceding the financial crisis, economic growth had reached as high as 16.6%’. Therefore, it is also
important to analyse how the sector investment evolves in relation to national economic growth. The
table below shows how the funding to universities has progressed in nominal terms as a share of GDP
in 2009-2015.

Table 3 Evolution in public funding to higher education institutions as a percentage of GDP between 2008 and 2015

Evolution (2015 Countr
compared to 2008) !

2015 higher than Austria, Germany, Denmark, France, Croatia, Netherlands, Norway,
2008 Poland, Portugal, Serbia, Slovenia, Sweden and Turkey

2015 lower than Czech Republic, Spain, Greece, Hungary, Iceland, Ireland, Italy, Latvia,
2008 Lithuania, Slovakia, and United Kingdom

In most cases, where systems receive an increasing amount of public funding in nominal terms, this is
mirrored by an increasing share of GDP, and vice versa. Several exceptions to this trend are Finland,
Iceland, Slovakia and Switzerland. In these countries, the rise of GDP was to a varying extent higher
than an increase in public funding in nominal terms.

While inflation, GDP and student numbers are among the input factors that may affect the level of
public funding to universities, staff numbers depend on the funding situation and represent one of the
impact areas together with teaching, research and capital investment. In our analysis, staff changes
serve as an indicator to determine the implications of funding changes and changing student numbers,
and thus assess how “fit” a system has been over the last eight years.

Based on comparable academic and non-academic staff data collected by EUA for 23 higher education
systems this year, the analysis of the long-term patterns between 2008 and 2015 show that 10 systems
have increased their university personnel by more than 10%. In seven systems, the increase was
under 10% and in six countries staff numbers decreased between 2008 and 2015.

7 Source: Eurostat. Real GDP growth, 2001-2015.
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Table 4 Evolution of staff numbers between 2008 and 2015

Evolution (2014-2015 compared to 2008-2009) ‘ Country/system

Belgium (fl), Germany, Denmark, Croatia, Iceland,
Luxembourg, Norway, Sweden, Switzerland and
Staff numbers grew by more than 10% Turkey (*)

Austria, France, Hungary, Netherlands, Poland,
Staff numbers grew by less than 10% Slovenia and UK

Czech Republic, Ireland, Spain, Italy, Latvia and
Staff numbers decreased Slovakia

(*) Academic staff only

In most systems, long-term changes in student population and staff numbers go hand in hand. For
example, most of the countries that have significantly increased their student enrolments (e.g.,
Belgium (fl), Germany and Denmark) between the academic years of 2008-2009 and 2014-2015 have
also seen their staff numbers go up. Two exceptions to this trend are Austria and the Netherlands,
where student numbers are growing faster than staff, which puts some pressure on these systems.
Another outlier is Ireland, where the number of core funded staff, excluding research funded or other
“externally” funded staff members, has decreased by nearly 15% against the backdrop of an almost
one fifth increase in student numbers over the same period. As a result, the cumulative impact of
headcount reductions in universities required under the government’s “Employment Control
Framework” has seen a significant deterioration in student staff ratios. Similarly, the systems with a
shrinking student body have also gradually reduced their staff numbers over the same period of time.
This is, for instance, the case of the Czech Repubilic, Italy, Latvia and Slovakia.

The analysis of funding between 2008-2015

Taking all factors into account, a polarised map emerges, with 11 countries/systems having increased
funding to the sector, and 13 having cut funds to universities in 2015 compared to 2008.2

In particular, public funding to universities has been mainly growing in Northwest Europe, including
the Scandinavian countries, the Benelux countries, Austria, France and Germany, as well as Turkey. At
the same time, all of these countries have experienced a growth in the number of students over the
studied period. In seven of 11 such systems, for which the full dataset both for funding and student
numbers is available, funding has been growing at a slower pace than the number of students.

Negative funding trends are mostly found in the Baltics, Eastern and Central Europe, Southern Europe
and Western Balkans as well as in Ireland and the UK. In parallel, some of these countries have also
experienced significant growth in the number of students.

The long-term funding trends at the country level are explored in more detail below.

8 For the remaining six systems of the total sample the data for funding and student numbers is incomplete.
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Systems with growing level of public funding over 2008-2015

In 2008-2015, public funding to universities was growing in 11 systems in Europe. However, in seven
of these systems student numbers were growing faster than public funding. While any one-to-one
correlation between these two parameters must be considered with caution, this nevertheless points
to the growing pressure that universities in such systems might be experiencing in catering to growing
student bodies.

Graph 1 Systems with rising levels of public funding (2008-2015)

Changes in public funding to universities and student
numbers in the period between 2008 and 2015
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NB: In addition, three more systems follow the positive trend in funding in the long run (Luxembourg, the French-
speaking community of Belgium and Switzerland). They are not included in the graph above because of insufficient
data comparability.

Frontrunners

The public funding to universities has been growing faster than the student numbers in two countries
in Scandinavia, namely Sweden and Norway. Although these two countries have recently experienced
some slowdown in funding, the overall funding trend remains positive. Both countries increased their
funding by more than 20% in real terms from 2008 to 2015. The level of investment is particularly
significant in Sweden where the student body has grown by 3% compared with the 18% increase in
student numbers in Norway. Of all the systems, Sweden also dedicates the highest share of GDP to the
public funding of universities, which grew from 1.29% to 1.35% over the same period. The figure for
Norway increased from 0.75% to 0.95% over the same period. Universities in both countries saw an
increase in staff numbers which is broadly in line with the changes in student numbers.
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Growing systems under pressure

In seven higher education systems, namely Austria, the Flemish community of Belgium, Germany,
Denmark, France, the Netherlands and Turkey, the public funding growth rate was slower than the
student growth rate.

The rise of student numbers and public funding to universities has been particularly noticeable in
Turkey. With a nearly 50% increase in funding to universities from 2008-2015, Turkey is one of the top
leaders in this respect. The latest increase in funding is due to the additional public budget resources
allocated to trigger regional and local development. At the same time, the country has experienced its
highest increase in student numbers, having more than doubled its student body over the last eight
years (+116%). Given Turkey’s high inflation rate, the relative figures are significantly lower than the
absolute numbers (49.6% vs 152.7%)°. Finally, Turkey also increased its share of university funding in
GDP from 0.59% in 2008 to 0.85% in 2015.

Both Austria and Germany increased their public funding to universities since 2008 by 16.5% and
30.6%, respectively. However, student numbers in these countries also grew considerably by 24% and
35%, respectively. In both countries, the share of GDP dedicated to university funding improved over
the same period of time, whereas in Germany the funding growth rate even surpassed the GDP growth
rate from 2008-2015. Similarly, in France public funding to universities increased by 4.3% in real terms
in 2015 compared to 2008, whereas student numbers expanded by 9.5%. The share of higher
education funding in GDP increased from 1.05% in 2008 to 1.09% in 2015.

University funding was also growing in the Flemish (10.42%) and the French-speaking communities of
Belgium (19.89%). While the latest student data is not yet available for Wallonia, in Flanders the
student population was expanding at a much higher pace than public funding (+37.91% in 2008-
2015).% The growth of funding in the Netherlands is the lowest among the systems with positive
dynamics (4.8%), whereas the student body has expanded by more than 15.7% since 2008. Although
the share of university funding in GDP increased between 2008 and 2015, the rise was lower than in
other countries, having reached only 0.5% by 2015. The relatively weak growth of university funding
in the Netherlands reflects the country’s overall economic slowdown between 2008 and 2015.

University funding in Denmark was growing at a pace similar to its Scandinavian neighbours from 2008
to 2015 (+21.15%). Together with Sweden, Denmark is the only country that has increased its share of
public funding to higher education institutions beyond 1% of GDP. However, the student body
expanded by more than 45% in line with the state priority of increasing higher education attainment.
The 25% target for the youth cohort with a higher education degree was achieved by 2013 and is no
longer a priority for the new government. The student body only increased by less than 2% between
2014-2015 and 2015-2016 and it is expected to stabilise after 2016.

% The inflation rate in Turkey varied between 6% and 10% between 2008 and 2015 and is projected to reach 8%
in 2016.

10 The student data for Belgium (fr) is not yet available for the academic year 2014-2015. Student numbers in
this system grew by 20.6% between 2008-2009 and 2013-2014.
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Special cases

Switzerland was not included in the graph as funding data is only available for the period between
2009 and 2013. Several factors point to the fact that Swiss universities might be under pressure. While
public funding to universities grew by 5% in real terms, the student body expanded by almost 25%. In
addition, Switzerland is the only country among the systems with positive funding dynamics, which
actually decreased its share of university funding in GDP from 1.7% in 2009 to 1.4% in 2013. Since,
Switzerland has remained the top country in terms of the share of funding allocated to universities,
but given the country’s solid economic growth over the same period of time there is further room for
improvement.

In Luxembourg, the investment in the higher education sector, which is represented by the University
of Luxembourg, increased by 58% in real terms in 2009-2015.1! This increase was supported by
relatively high economic growth and the growing share of university funding in GDP, which progressed
from 0.25% in 2009 to 0.3% in 2015. The expanding public investment also reflects a 38% increase in
the student body over the same period of time, as student numbers have been growing since the
establishment of the University of Luxembourg in 2003.

Poland remains the only country among the “new” members which was increasing its public funding
to universities between 2008 and 2015 (+19.7%), with a noticeable growth achieved over the last two
years. As student numbers are going down (-12.5%), this rise of funding propelled by the country’s
strong GDP growth is definitely a positive sign. However, when it comes to the comparative outlook,
it should be noted that the university sector in Poland had suffered from underinvestment in the years
prior to 2008 whereby large volumes of funding were necessary to improve the overall resource
capacity of Polish universities.

The situation in Portugal is quite similar to the case of Poland. Portugal fully restored and even
increased the level of funding by 4.8% in 2015 compared to 2008. Following a strong 20%-push in
public funding to universities in 2014, Portugal remained on a positive track with 5% growth in 2015.
It is therefore the only country in southern Europe with positive funding dynamics in relation to
changing student numbers. However, it should be noted that funding to Portuguese universities had
been cut before 2008; therefore, the pre-crisis level of funding may not have been achieved yet.

11 Given the lack of data for the benchmark year 2008, Luxembourg is not included in the graph.
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Systems with declining levels of public funding over 2008-2015

Public funding to universities was declining in 13 systems in Europe between 2008 and 2015. On top
of the funding cuts, in seven systems the student numbers were growing over the same period of time
and in six systems the decline in funding was faster than the decline in the student body.

Graph 2 Systems with declining levels of public funding (2008-2015)

Changes in public funding to universities and student
numbers in the period between 2008 and 2015

120%
100%
80%
60%
40%
20%

0%
] [ ]
20% I . I I I I I I I
-40%
-60%

CcZ ES GR HR HU IE IS IT LT LV RS SK UK

m Funding Students

NB: In addition, three more systems follow the negative trend in funding in the long run (Estonia,
Finland and Slovenia). These countries are not included in the graph above because of insufficient data
comparability.

Declining systems under pressure

The decline was significant in the Czech Republic (18.8%) but somewhat lower in neighbouring Slovakia
(7.5%), where funding has been shrinking since 2011. Slovakia demonstrated a small increase in public
funding both in nominal and real terms in 2015, thus overriding the negative trend of the two
preceding years. Both the Czech Republic and Slovakia started to experience a loss of students since
2013-2014 and thus moved to a group of countries where the student body decreased in 2008-2015.
In both countries the funding was decreasing faster than the student numbers in 2008-2015, whereas
the share of university funding in GDP dropped from 0.6% and 0.7% to 0.5% and 0.6%, respectively.

Although still insufficient to cover the cumulative reduction in public funding since 2008,
improvements to the long-term trend can be found in Hungary. The country embarked on a positive
trajectory in 2014, showing a strong increase in funding at the level of almost 30%, and further reduced
its funding gap by nearly 15% in 2015. However, the cuts accumulated over 2008-2015 still amount to
30% of the pre-crisis level. As a result, the share of university funding in GDP considerably dropped
from 0.6% to 0.5%. In addition, the funding decline was faster than the decrease in student numbers.

The updated figures for Italy still expose a significant decline in public funding (17.1%) where cuts
concern all areas of university activities. The proportion of university expenditures in GDP has slightly
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decreased in the context of funding cuts and the flat economic growth over the period of 2008-2015.
The student numbers declined by 8.6% at a slower pace than the funding cuts.

The three Baltic countries, where the student body has been significantly shrinking, were particularly
hit by the cuts in university funding since 2008. In Latvia and Lithuania public funding has fallen by 36%
and 32.8%, respectively. The recent increases in both countries focused on salaries only modestly
reduced the gap. (In Latvia, the growth rate of approximately 8% has been holding steady for the
second year in a row.) The figures provided by the Lithuanian Rectors’ Conference distinguish between
state subsidies and EU structural funds received by the sector. While Lithuania is not the only country
that reports on EU structural funds in the PFO (e.g., Estonia, Finland, Slovenia and Spain), its example
shows the impact of such funds on the country’s university sector. In particular, the share of EU
structural funds in Lithuania increased from 3% to 42% of the total public funding to universities from
2009 to 2015. If included in the analysis, these figures can change the country’s funding trend to a
positive one. Yet this example also shows how a country uses European structural funds to compensate
for cuts at the national level. This approach might potentially undermine the overall sustainability of
universities if no sufficient national funding is put into the system to fund university operations.

Estonia and Finland are not included in the graph given their incomplete datasets.? The long-term
trend for Estonia can be assessed on a shorter period of 2008-2014 where the funding to universities
went down by 26% compared to the approximately 20% decrease in student numbers. Unlike Latvia
and Lithuania, Estonia has one of the highest shares of higher education funding in GDP, on which it
aligns with Scandinavia rather than the other Baltic states. However, this share dropped from the pre-
crisis level of 1.5% in 2008 to 1.1% in 2014. Only Denmark, Finland and Sweden had higher values in
2014.

Finland, where the funding has been marginally decreasing since 2013, saw a 2.68% drop in funding
compared to the 2010 level. The student body reduced by 1.4% over the same period of time. The
share of university funding in GDP insignificantly went down in Finland from 1.16% in 2010 to 1.13% in
2014 but still remains one of the highest across Europe, only lagging behind Denmark and Sweden.

Systems in danger

Greece, Croatia, Ireland, Iceland, Serbia and Spain are among the countries that were confronted with
both funding cuts and growing student numbers in the period between 2008 and 2015. In all of these
countries, the negative or flat economic growth seems to have been a more important factor for
changes in funding compared to the enrolment realities. All of them, except for Serbia, decreased the
share of university funding in GDP over the period of study. As a result, the higher education systems
in these countries have been put under extreme pressure.

At the negative end of the spectrum, Greece continues to suffer from the largest decrease in public
funding to universities, with a nearly 60% decline since 2008. Many institutions in Greece face
difficulties with covering basic operational costs, as the student population increased by more than
15% from 2008 to 2015.

12 The funding data for Estonia is missing for the two years, whereas the reporting for Finland starts with the
year 2010 and not 2008, as for the most of the countries included in the study.
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Similarly, Serbia cut its university funding by more than one fourth over the same period. Serbia is the
country where the nominal increase of 15.72% from 2008 to 2015 is completely absorbed by the high
inflation rate, which results in a cut of 25.5% in real terms. Serbia experienced the biggest drop in
university public investment among all the systems under review this year, as the 2015 budget reduced
by 14% compared to 2014. This drop has upset the period of a relatively stable public budget dynamics
since 2009. Student numbers grew by approximately 2% from 2008 to 2015, although the growth is
projected to flatten and even turn negative in 2016.

In Croatia the real-term funding cuts (-7.3%) were among the lowest in the region from 2008 to 2015.
In nominal terms, the country recorded some minor positive growth in funding, and the overall share
of university expenditures in GDP even improved from 0.7% to 0.8% over the same period, despite a
negative economic outlook. However, the student body was growing very rapidly and expanded by
16.7% over the last eight years. This expansion creates some tension in the system, as the funding
trends fail to align with student growth.

In Spain, the long-term funding trend remained negative from 2008 to 2015. However, the country
managed to reduce the funding gap and is projected to reach the pre-crisis level of funding within a
couple of years from now if the current levels of funding growth are maintained. Compared to other
countries in this group, the share of university funding in GDP is still relatively high in Spain, despite its
drop by a few percent from 0.72% to 0.69% between 2008 and 2015. Student numbers grew by less
than 1% over the same period and are projected to decline in the near future.

Due to the high inflation rate in Iceland, a +31.7% nominal rise of funding to universities corresponds
to a 9.6% inflation-adjusted decrease. The country has been showing some signs of recovery since 2013
and further consolidated its positive trajectory with a 10% funding increase in 2015. Similar to other
Nordic countries, the share of university funding in GDP is quite high in Iceland, although it went down
from 1% in 2008 to 0.9% in 2015. Nevertheless, a nearly 10% increase in the student body, combined
with the funding cuts, put the universities in Iceland under pressure from 2008 to 2015.

Ireland has been exposed to a significant reduction in public funding, having lost more than one third
(36.6%) of its funding volume since 2008, despite a progressive increase in students. The share of
university funding in GDP decreased more than twofold from 0.8% in 2008 to 0.4% in 2015. The
cumulative reduction in recurrent grant funding per student since 2008 has been 70%. Student staff
ratios have been deteriorating as a result of required staffing reductions and increasing student
numbers. These reductions have also impacted the ability of universities to maintain a broad range of
tutorials, practical exercises and other teaching support.

Special cases

Slovenia is the only country in the sample where the long-term negative growth of public funding to
universities is slower than the decline in student numbers. This country is not included in the graph as
the student numbers for the academic year 2014-15 are not yet available. However, looking at the
period from 2008 to 2014, the funding went down by 8% in real terms, whereas the student body
shrunk by nearly 16%, i.e., twice as fast as funding.
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Since 2008, the UK lost more than one fourth (26.7%)® of its funding volumes despite a 4.2% increase
in student numbers. The share of university funding in GDP has also gone down from 0.6% in 2008 to
0.4% in 2015. The UK case, however, is quite special as funding to universities is devolved to a large
extent to the student level.

All in all, the long-term trends in public funding are quite resilient: countries with accumulated decline
find it hard to reinvest whereas countries with a growing level of funding struggle to keep up their
funding volumes. As a result, the European university landscape and public funding are subject to
Matthew’s effect. The discrepancies become omnipresent: the new member countries in recent years
have faced a significant slowdown in the process of convergence, and the countries of the “old EU”
have been affected by the phenomenon of divergence - for example, the growing gap between north
and south. These developments represent a significant challenge to the consolidation of the European
Higher Education and Research Areas.

Methodological notes
This part contains some methodological notes and data clarifications, as well as detailed graphs that
support the analysis of the two previous chapters.

Data collection

In line with the established practice, national rectors’ conferences were invited in the spring of 2016
to complete the questionnaire and to correct previously submitted figures in order to verify and ensure
the consistency of the data over time.'* The newest public funding data was obtained for the following
higher education systems, including two new systems: Switzerland and Turkey.

The funding figures and student numbers were updated for previous years for several systems. The
related updates are specified in the system datasheets that can be downloaded from the online tool.
The following countries have corrected their dataset in full this year: France, Greece, Latvia and
Luxembourg. The noticeable change in the public funding figures and student numbers for France is
due to the inclusion of other sources of funding, including local and regional investment as well as EU
structural funds, and the exclusion of students enrolled at private universities, respectively. The
datasheets include details on the reasons for the latest changes.

13 This figure includes the teaching grant for English universities only, while capital and research funding are
allocated through the funding councils on a UK-wide basis with universities benefitting from about two-thirds
of this income.

1% The original funding and other data may be computed differently in the various higher education systems
referred to in this report. The detailed data, definitions, calculation methods and sources of data for each
system are presented in the Public Funding Observatory online tool.
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Table 5 Higher education systems included in the Public Funding Observatory 2016 edition

Austria France Lithuania Slovenia
Belgium — Flanders Germany Luxembourg Spain

Belgium — French-speaking Community | Greece Netherlands Sweden

Croatia Hungary Norway Switzerland
Czech Republic Iceland Poland Turkey
Denmark Ireland Portugal United Kingdom
Estonia Italy Serbia

Finland Latvia Slovakia

For three countries, public funding data covers periods different from 2008 to 2015. In particular, the
Swiss public data is missing both for the benchmark year 2008 and for the last two years. Therefore,
the long-term trends in this country are reported separately for a five-year period from 2009 to 2013.
Similarly, the long-term developments in public fundingin Finland (2010-2014) and Luxembourg (2009-
2015) are presented separately given the differences in the covered period due to data availability.

In addition to the public funding data and student numbers, the 2016 survey included one additional
figure referring to academic and non-academic staff employed by higher education institutions. The
comparable data was obtained for 23 higher education systems and is used to broaden the scope of
the analysis of the respective higher education landscapes.

Data analysis: inflation and conversion rates

In line with the 2015 edition, which introduced a methodological change with regard to the use of the
actual inflation rate in lieu of the provisional figures for the current year, Eurostat data for 2015 was
used to make adjustments to inflation for all the analysed countries.’® For the same reason, the 2016
figures may be subject to correction in 2017, as the 2016 figures can only be analysed in terms of
“nominal change” at this stage given that the 2016 inflation data provided by Eurostat is not yet
available for the whole year. Considering the low level of inflation in most countries under review, the
nominal fluctuations provide early insight into funding developments in the near future.

It should also be noted that, for non-Eurozone countries, the conversion rate used is that of August
2016. This rate was applied to all data.

Table 6 Inflation rate between 2008 and 2015

Inflation over the period

2008-2015 Country
Above 40% inflation Iceland, Serbia (*), Turkey
20% to 40% inflation Hungary
Austria, Belgium (fr and nl), Estonia, Croatia, Finland, Italy, Lithuania,
10% to 20% inflation Luxembourg, Netherlands, Norway, Poland, Slovakia, United Kingdom
Czech Republic, Germany, Denmark, Slovenia, Spain, France, Greece,
5% to 10% inflation Latvia, Portugal, Sweden
Below 5% inflation Ireland, Switzerland

5 Inflation rates are typically calculated for a twelve-month annual cycle and are not yet available for 2016.
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(*) Inflation data is partly sourced from the World Bank (data for 2015).

Adjustment of the previously reported short-term trends for 2014-2015

The Public Funding Observatory 2015 report provided an overview of the short-term developments in
public funding in 20 systems between 2014 and 2015. This analysis was however limited to nominal
changes since the inflation data for 2015 was not fully available at the time the report was released.

Given a relatively low inflation rate as well as the current deflationary trend®® in the euro area, the real
and nominal values do not significantly differ, except in the case of Turkey where the inflation rate
amounts to nearly 8%. Nevertheless, it is still important to update the conclusions based on the actual
expenditure figures adjusted to inflation in order to more accurately assess the latest trends.

Of 26 countries/systems, which have provided funding data for 2014-15, public funding remained
stable in real terms in four countries, namely in Austria, Norway, Sweden and the UK. Seven countries,
primarily in southern and southeastern Europe, decreased their volumes of funding, and 15 countries
increased theirs with the most noticeable increases in Hungary as well as Luxembourg.

Table 7 Evolution in public funding between 2014 and 2015

Country/system

Nominal change (not adjusted for

Evolution 2014-2015 inflation)

Change adjusted for inflation

10% increase and above

Hungary, Iceland, Luxembourg

Hungary, Iceland, Luxembourg

Between 5% and 10% increase

Belgium (fr), Latvia, Poland

Belgium (fr), Latvia, Poland,
Portugal, Turkey

Between 1% and 5% increase

Germany, Denmark, Netherlands,
Portugal, Slovenia, Slovakia,
Turkey

Germany, Denmark, Netherlands,
Portugal, Slovenia, Slovakia,
Sweden, Norway

Stable (from -1% to +1%)

Austria, France, Norway, Sweden,
UK

Austria, Belgium (fl), France, UK

Between 1% and 5% decrease

Belgium (fl), Croatia, Czech
Republic, Italy

Croatia, Czech Republic, Italy

Between 5% and 10% decrease

Greece, Ireland

Ireland

Decrease superior to 10%

Serbia

Greece, Serbia

Data analysis: student numbers

The EUA Public Funding Observatory has been collecting student data since 2013. The evolving student
body is one of the key factors that underpin the development of national university landscapes and
therefore represent an important element in the analysis of university funding trends.

It is important to stress that student population is not the only factor that determines the level of
public funding. Even in those funding systems that directly link funding to student numbers, for
instance, by means of a funding formula, student numbers represent only one indicator among others.

16 1n 2015, nine countries experienced deflation compared to four countries in 2014.
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Such systems also account for a time-lag between a significant change in student numbers and the
adjustment of funding allocation. For this reason, the relationship between these two factors must be
considered with caution.

It should be kept in mind that while student datasets are individually coherent over time, the fact that
they are based on different calculation methodologies makes direct comparisons relevant to only a
limited extent.

Table 8 Latest evolution: 2015-2016 academic year compared to 2014-2015

2015-2016 compared to 2014/2015 ‘ Country/system

Student numbers grew by over 5% Turkey
Austria, Belgium (fl), Denmark, France, Germany,

Student numbers grew by 1 to 5% Iceland, Ireland, Netherlands
Stable student numbers (-1% to 1%) Italy, Latvia
Student numbers dropped by 1 to 5% Czech Republic, Hungary, Luxembourg, Poland
Student numbers dropped by 5 to 10% Estonia
Student numbers dropped by over 10% Slovakia

Graph 3 Evolution of student numbers between 2008 and 2015
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Data analysis: staff numbers

The 2016 edition of the PFO has, for the first time since its launch, included staff numbers, which were
provided by 27 NRCs in addition to the core public funding data. Together with the student numbers,
the changing number of personnel employed by public higher education institutions represents
another important element of the funding landscape and offers useful insights into the developments.

Based on the data provided for academic and non-academic staff, the long-term trends in staff changes
can only be traced for the period between 2008 and 2014. It should, however, be stressed that the
available data is rather heterogeneous as it reflects different traditions and approaches to staff
categorisation and definitions across the systems.r” Not all datasets are comparable in terms of the
data range. Therefore, the cross-country comparability of the collected academic and non-academic
staff data is quite limited. Similar to the analysis of the public funding and student data, the objective
is to expose and monitor the system-level changes rather than perform cross-system benchmarking.

Graph 4 Changes in staff numbers by category of staff between 2008 and 2015

Long-term changes by staff category, 2008-2015
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NB: Data for Turkey is only available for academic staff.

Gross Domestic Product (GDP)

The 2015 PFO report presented the consolidated figures for 2008 to 2013 as GDP data for 2014 had
not yet been published by Eurostat at the time the report was released. To continue the series and to
fill in this gap, this year’s report provides the consolidated overview of GDP changes from 2008 to 2014.
The related data is missing for three systems, namely Switzerland, for which public funding figures for
2014 are not yet available, and the French-speaking community and the Flemish community of Belgium
as GDP data at the regional level cannot be sourced from Eurostat.

17 For example, part-time lecturers can sometimes be counted as part of academic staff, while in other systems
they are considered as part of non-academic personnel. 26



Table 9 Changes in the share of public funding to universities in GDP between 2008 and 2014

Evolution (2014

compared to 2008) Country
Austria, Croatia, Denmark, France, Germany, Luxembourg,
2014 higher than Netherlands, Norway, Poland, Portugal, Serbia, Slovenia, Sweden
2008 and Turkey
2014 lower than Czech Republic, Estonia, Finland, Greece, Hungary, Iceland, Ireland,
2008 Italy, Latvia, Lithuania, Slovakia, Spain and United Kingdom

The data analysed in this report is available through the

EUA Public Funding Observatory online tool:

http://www.eua.be/publicfundingobservatory

EUA welcomes feedback on the report at the following address: funding@eua.be

European University Association
Governance, Funding and Public Policy Development Unit

Thomas Estermann, Director

Veronika Kupriyanova, Policy and Project Officer
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the independent voice of European universities is heard wherever decisions
are being taken that will impact on their activities.

The Association provides a unique expertise in higher education and
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